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During and after the Steering meeting participants will have time to connect with colleagues and Program Specialists.
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Enjoy the View: Announcing a New Interim Assessment Reporting System!
The beginning of the 2017–18 school year marks the debut of the new Smarter Balanced Interim
Assessment Reporting System. In response to California LEA needs and the evolving uses of
formative assessment data, the new reporting system has been designed to provide educators with
the ability to do the following:
See item responses and student scores for each item within an assessment, including the item as
seen by the student, the rubrics used to evaluate the response, response exemplars to use in
comparative analysis, and detailed item-level information.
 Create groups of students by school- and district-level distinction.
 View student test results by designated group.
 View test results for all students within a school and grade.
 See points earned by each item in an assessment for a student group.
 Access linked external resources specific to each assessment.
The new reporting system, available through the ”Interim Assessments Reporting System” button on
Interim Assessment Administration Resources Web page External link opens in new window or tab.
of the CAASPP Portal Web site, offers users of the Smarter Balanced Interim Assessment Blocks
(IABs) and Interim Comprehensive Assessments (ICAs) a wide array of data to measure student
progress and inform instruction.
Interim Assessment Administration Resources: http://www.caaspp.org/ta-resources/interim.html

Accessibility: Updated Resources for 2017–18!
Announcing updated accessibility resources for the 2017–18 CAASPP administration! The revised
Matrix One now displays the embedded and non-embedded universal tools, designated supports, and
accommodations that are allowed as a part of the CAASPP System for 2017–18. Also updated is the
California Department of Education Student Accessibility Resources Web page, which now provides
a summary of the six new accessibility resources, links to the 2017–18 CAASPP Accessibility
Resources Worksheet, the 2017–18 CAASPP Individual Student Assessment Accessibility Profile
Tool, and updated Smarter Balanced accessibility resources.
Revised Matrix One: http://www.cde.ca.gov/ta/tg/ai/caasppmatrix1.asp
Student Accessibility Resources Web Page: http://www.cde.ca.gov/ta/tg/ca/accesssupport.asp

2017–18 CAASPP Institute Registration Now Open!
Registration is open for the 2017–18 CAASPP Institute and the Training-of-Trainers Institute! The
CAASPP Institute is being offered by the California Department of Education (CDE), in partnership
with the Sacramento County Office of Education, to provide local educational agency (LEA) teams
with information and strategies for using the CAASPP System to improve teaching and learning. The
two-day training will be offered in early 2018 as follows:
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2017-2018 CAASPP Institute Registration:
https://www.eventsforce.net/scoe/frontend/reg/thome.csp?pageID=1266&eventID=6&traceRedir=2&eventID
=6

Interim Assessment Results: Selecting and Setting Up Access for LEA Staff
To appropriately select an LEA staff member’s access to students’ interim assessment results, LEAs
must determine whether the staff member’s access should include results for a subset of students or
for all students. Then proceed as follows:




For staff requiring access to a subset of students, assign the new “PII_GROUP” user role. LEA
CAASPP coordinators do this through the Administration and Registration Tools interface, and
then establish the appropriate student groups through the Interim Assessment Reporting
System.
For staff requiring access to results for all students within a school or district, assign the “PII”
user role. Because it provides widespread access to student results, the “PII” user role should
be assigned sparingly.

Please note that LEA CAASPP coordinators may designate other district and school administrators to
assign user roles and establish student groups for staff as well. For further details, see the September
11 e-mail External link opens in new window or tab. (PDF) sent by the California Technical
Assistance Center (CalTAC) to LEA CAASPP coordinators or contact CalTAC by phone at 800-9552954 or by e-mail at caltac@ets.org.
September 11 e-mail: http://www.caaspp.org/rsc/pdfs/e-mails/CAASPP--Establishing-LEA-StaffAccess-to-the-Interim-Assessment-Reporting-System.pdf
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What, Why, Who, How, and When: Parent Guides to CAASPP Are Here!
The parent guides to understanding the CAASPP System are here! These two-page flyers, written in
easy-to-understand language, answer key questions (what, why, who, how, and when) about the
Smarter Balanced Summative Assessments, California Science Test, and California Alternate
Assessments. Information about how parents can support their student's success also is included.
In addition to English, these guides, which can be found on the California Department of Education
(CDE) Parent Guides to Understanding Web page, are available in Arabic, Simplified and Traditional
Chinese, Korean, Pilipino, Spanish, and Vietnamese.
Parent Guides to Understanding: http://www.cde.ca.gov/ta/tg/ca/parentguidetounderstand.asp

Parent Guides to the 2016–17 Student Score Reports
The following parent guides to the 2016–17 CAASPP Student Score Reports are now available on
the CDE Understanding the CAASPP Student Score Reports Web page:



“Parent Guide to Understanding the California Science Test Student Score Report,” specific to
grades five and eight and high school (grades ten and twelve)
“Parent Guide to Understanding the California Alternate Assessments (CAAs) for ELA and
Mathematics Student Score Report”

In addition to English, these guides are available in Arabic, Simplified and Traditional Chinese,
Korean, Pilipino, Spanish, and Vietnamese.
The “Parent Guide to Understanding the CAA for Science Student Score Report” also is available on
the same Web page. Note that for grades five and eight and high school, the student’s score reports
on all the CAAs are combined into one document.
Understanding Student Score Report: http://www.cde.ca.gov/ta/tg/ca/caasppssreports.asp#ssrguide
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CLIENT NEWS BRIEF

October 2017
Significant New Title IX Guidance on Handling Sexual Misconduct:
Number 56
What Schools Need to Know

New guidance on schools’ responsibilities for addressing claims of sexual
misconduct under Title IX places greater emphasis on the rights of those
accused of sexual misconduct. The new guidance marks a significant departure
from prior guidance but lacks details, creating the potential for many issues
requiring legal consultation.

October 2017
Number 56

On September 22, the United States Department of Education issued interim
guidance on schools’ responsibilities in addressing sexual misconduct and
rescinded a 2011 Dear Colleague Letter (DCL) and a 2014 Q&A document,
which were both intended to provide more support for those making sexual
misconduct complaints. The Department plans to go through a notice and
comment period before putting new, permanent guidance in place.
Separately, California lawmakers are seeking to return to the standards laid out
in the 2011 DCL in Senate Bill (SB) 169, which was approved by the Legislature
and is awaiting Governor Jerry Brown’s signature or veto. If the bill is signed,
educational institutions may wish to consult with legal counsel regarding
potential conflicts between federal guidance and state law.
Title IX and Sexual Misconduct
Title IX requires educational institutions, including school districts, county
offices of education and community college districts, to do the following:







Designate a Title IX coordinator to accept reports of sexual misconduct
and to oversee Title IX compliance;
Investigate and respond to allegations of sexual misconduct involving
students;
Prior to investigating a complaint, offer assistance to complainants
such as counseling, medical services and class schedule modifications;
Provide both parties with an equal opportunity to present evidence;
Notify parties of the outcome of the complaint; and
Take steps to prevent recurrence of sexual misconduct and to remedy
its discriminatory effects.

What Does the Interim Guidance Do?
The interim guidance, released as a Q&A document (2017 Q&A), changes how
the Department will evaluate whether schools’ procedures satisfy Title IX’s
procedural requirements. For example, it could loosen the time frame for
investigating sexual misconduct claims and raise the standard of evidence
required to prove them. It may also provide new rights for the accused,
including the right to interim measures (described below) and written notice of
the accusations against them.
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tsims@lozanosmith.com
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Interim Measures
The 2017 Q&A makes it clear that interim measures must be extended, as
As{SR267150}
the information contained herein is necessarily general, its application to a particular set of facts and circumstances may vary. For this reason, this News Brief
does not constitute legal advice. We recommend that you consult with your counsel prior to acting on the information contained herein.
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appropriate, to both accused and complainants. Interim measures are temporary measures that are put into place to
stop sexual misconduct, protect involved parties and preserve the integrity of the investigation. The 2014 Q&A had
emphasized interim measures that avoided impact to the complainant’s educational environment. The 2017 Q&A
states that interim measures should “avoid depriving any student of his or her education” and that “a school may not
rely on fixed rules or operating assumptions that favor one party over another, nor may a school make such
measures available only to one party.” The 2017 Q&A does not provide specifics examples for evaluating the
appropriateness of interim measures, but the revised wording and enhanced focus on the rights of the accused
suggest that the Department may be more critical of procedures that do not give equal consideration to the interim
needs of the accused and the complainant.
Investigation Time Frame
The 2017 Q&A provides that there is no fixed time frame in which schools are expected to complete an
investigation. As a result, the suggested 60-day “safe harbor” period contained in the withdrawn guidance will
apparently no longer be the bar against which the promptness of investigations is measured. Instead, while schools
must still establish reasonable timelines, whether an investigation was in fact conducted timely will be measured on
a case-by-case basis. Schools should be mindful of timelines that may apply to sexual misconduct complaints under
their internal policies and state law, including the Uniform Complaint Procedures and Title 5 of the California Code
of Regulations.
Disclosure of Information and Confidentiality
The 2017 Q&A provides that initial disclosures regarding allegations of sexual misconduct should be made to the
accused if an educational institution initiates an investigation. The disclosure should be in writing and should
include:





The identities of the parties involved;
The specific section of the code of conduct allegedly violated;
The precise conduct allegedly constituting the potential violation; and
The date and location of the alleged incident.

The 2017 Q&A does not include procedures that would allow a complainant to request confidentiality. However, the
Department’s 2001 Revised Sexual Harassment Guidance, which remains in effect, provides that the institution
should consider a student’s request for confidentiality and evaluate the request in conjunction with its duty to
provide a safe environment for all students. Educational institutions should consult with legal counsel prior to
issuing this type of written notice to a responding party in cases where a student has requested confidentiality.
Informal Resolution and Mediation
The 2017 Q&A clarifies that informal resolution of complaints, including through a mediation process, may be
deemed appropriate by a school if the parties involved agree to such a voluntary resolution after receiving full
disclosure of the allegations and options for formal resolution. The 2011 DCL had expressly stated that mediation
was not appropriate in cases of alleged sexual assault. The new guidance appears to grant schools discretion, with
the consent of both complainant and accused, to use mediation even in cases of alleged sexual assault.
Standard of Proof
The 2017 Q&A provides discretion to educational institutions regarding the standard of proof to use in making
findings of fact. Educational institutions may choose to apply either a preponderance of the evidence standard (i.e.,
As{SR267150}
the information contained herein is necessarily general, its application to a particular set of facts and circumstances may vary. For this reason, this News Brief
does not constitute legal advice. We recommend that you consult with your counsel prior to acting on the information contained herein.
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more likely than not) or a more rigorous clear and convincing evidence standard (i.e., substantially more likely than
not). While an educational institution has the discretion to apply either standard, the 2017 Q&A provides that the
standard selected for Title IX investigations should be consistent with the standard the school applies in all other
student misconduct cases.
Written Reports/Notice of Findings of Fact
The 2017 Q&A provides that a written report summarizing the relevant evidence should be completed at the
conclusion of each Title IX investigation. No specific guidance is provided in the 2017 Q&A regarding notice to the
parties of the factual findings resulting from the investigation, other than to state that notice is required and that
parties must have timely and equal access to any information that will be used during disciplinary proceedings that
follow.
Disciplinary Hearings
The 2017 Q&A makes it clear for the first time that the investigation report must be offered to both parties if it will
be used during any informal or formal disciplinary meeting or hearing, and that the parties should be given the
opportunity to respond to the report in writing in advance of the decision of responsibility or a hearing to decide
responsibility. The Department had not previously issued any guidance related to the disclosure of an investigation
report in Title IX matters.
Educational institutions still have the option to offer the right to appeal the decision on responsibility and/or any
disciplinary decision to both the complainant and the accused, though the 2017 Q&A permits schools to limit the
right to appeal only to the accused. Similar to prior guidance, the 2017 Q&A recommends that written notice of the
outcome of disciplinary proceedings be issued to both parties concurrently.
Going forward, the Department has said that in addition to the 2017 Q&A, schools may continue to rely its 2001
Revised Sexual Harassment Guidance as well as its 2006 DCL on Sexual Harassment as it solicits input on new,
permanent guidance. Additionally, any existing resolution agreements that educational institutions entered into
with the Department’s Office for Civil Rights will not be impacted by the change in guidance and will continue to be
binding.
For questions about the significant changes made by the new guidance or Title IX obligations to address sexual
misconduct in general, please contact the authors of this Client News Brief or an attorney at one of our eight offices
located statewide. You can also visit our website, follow us on Facebook or Twitter or download our Client News
Brief App.
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California Department of Education
Special Education Division
Monitoring Activities Summary
The Individuals with Disabilities Education Act and implementing regulations in Title 34
Code of Federal Regulations (CFR) section 300.600 requires the CDE to place primary
focus of its monitoring activities on improving educational and functional results and
outcomes, as well as ensuring compliance with IDEA requirements with an emphasis on
those most closely related to improved results for students.
34 CFR 300.600(b) requires:
(b) The primary focus of the State's monitoring activities must be on—
(1) Improving educational results and functional outcomes for all children with
disabilities; and
(2) Ensuring that public agencies meet the program requirements under Part B of
the Act, with a particular emphasis on those requirements that are most closely
related to improving educational results for children with disabilities.
The CDE routinely monitors compliance with the provisions of the IDEA for every
district, every year, through a comprehensive system of oversight. Monitoring activities
are completed as part of an Annual Submission Process (ASP), which includes the
following components:






Data Identified Noncompliance (DINC) reviews
Performance Indicator Review (PIR)
Annual disproportionality calculations
Fiscal review
Review of annual budget and service plans

In addition, the CDE conducts on-site Comprehensive Reviews for a select number of
districts every year to provide focused, targeted technical assistance, and conducts
Critical Incident Reviews when a serious issue arises that warrants immediate
intervention and attention. When the CDE identifies noncompliance, it ensures that the
noncompliance is corrected as soon as possible, and in no case later than one year
after the noncompliance is identified.
The CDE ensures compliance with IDEA requirements most closely related to improving
results for students by ensuring compliance with all provisions of the IDEA through its
comprehensive system of oversight. The CDE believes that compliance is the
foundation of an effective service delivery program. However, certain aspects of the
CDE’s system of oversight are specifically designed to provide a primary focus on
improving educational and functional results and outcomes for students with disabilities.
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Data Identified Noncompliance
The Office Special Education Programs (OSEP) of the U.S. Department of Education
requires that a state must examine data it receives through its data collections to
determine if the data demonstrates noncompliance with the requirements of the
Individuals with Disabilities Education Act (IDEA). If noncompliance is identified, the
state must make a finding of noncompliance and require the LEA to make correction
using federally specified procedures (OSEP Memorandum 09-02, October 17, 2008).
In order to carry out these requirements the Special Education Division (SED) at the
California Department of Education (CDE) reviews and analyzes student level data
submitted to the California Special Education Management Information System
(CASEMIS) for compliance with state and federal requirements. Specifically, the data is
analyzed in relationship to three compliance indicators from the California State
Performance Plan (SPP):


Indicator 11: One hundred percent of children were evaluated within 60 days of
receiving parental consent for initial evaluation.



Indicator 12: One hundred percent of children referred by Part C prior to age
three, who are found eligible for Part B, have an Individual Education Plan (IEP)
developed and implemented by their third birthday.



Indicator 13: One hundred percent of youth aged 16 and above have an IEP that
includes the eight required elements of transition.

In addition, the CASEMIS data is analyzed for compliance to the state and federal
timeframe requirements for:


Annual IEP meeting (once a year)



Triennial re-evaluation to determine the student’s continued eligibility (every
three years)
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Review of Annual Service and Budget Plans
California Education Code (EC) Section 56205 requires the submission of Annual
Budget and Service Plans that are adopted at public hearings held by the special
education local plan area (SELPA). These plans must identify expected expenditures
and include a description of services, the physical location of the services, and must
demonstrate that all individuals with exceptional needs have access to services and
instruction appropriate to meet their needs as specified in their individualized education
program.
Each SELPA Local Plan requires a budget plan component to be developed/updated
annually. Each SELPA will adopt the Annual Budget Plan according to the governance
and policymaking process established in their local plan. The completion of the process
will be documented by evidence that a SELPA-level public hearing has been held to
adopt the Annual Budget Plan. The Annual Budget Plan may be revised during any
fiscal year according to the policymaking process established, pursuant to EC Section
56205 subparagraph (D) and (E) of paragraph (12) of subdivision (a) and consistent
with subdivision (f) of EC sections 56001 and 56195.9. The Annual Budget Plan shall
identify expected expenditures for all items required by this part, which shall include, but
not be limited to, the following:
(A) Funds received in accordance with Chapter 7.2 (commencing with EC Section
56836)
(B) Administrative costs of the plan
(C) Special education services to pupils with severe disabilities and low-incidence
disabilities
(D) Special education services to pupils with nonsevere disabilities
(E) Supplemental aids and services to meet the individual needs of pupils placed in
regular education classrooms and environments
(F) Regionalized operations and services and direct instructional support by
program specialists in accordance with Article 6 (commencing with EC Section
56836.23) of Chapter 7.2
(G) The use of property taxes allocated to the SELPA pursuant to EC Section 2572
Notice of the SELPA-level public hearing shall be posted in each school at least 15
days prior to the public hearing. A copy of the Public Hearing Notice must be
submitted with the Annual Budget Plan.
Each SELPA Local Plan requires a service plan component to be developed/updated
annually. Each SELPA will develop and adopt the Annual Service Plan according to the
governance and policymaking process established in their local plan and includes a
description of the full continuum of service options to be provided within the SELPA
assuring access to appropriate instruction and services for all students with disabilities
from birth to twenty-two years of age, including children with low-incidence disabilities..
The completion of the process will be documented by evidence that a SELPA-level
public hearing has been held to adopt the Annual Service Plan.
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Disproportionate representation
The following State Performance Plan Indicators are designed to collect data indicative
of performance regarding the requirement to address disproportionate representation of
racial and ethnic groups in special education and related services, to the extent the
representation is the result of inappropriate identification.
4 – Discipline
 Measures percent of districts that have: (a) a significant discrepancy, by
race or ethnicity, in the rate of suspensions and expulsions of greater than
10 days in a school year for children with IEPs; and (b) policies, procedures,
or practices that contribute to the significant discrepancy and do not comply
with requirements relating to the development and implementation of IEPs,
the use of positive behavioral interventions and supports, and procedural
safeguards.
9 – Disproportionality Overall
 Measures percent of districts with disproportionate representation of racial
and ethnic groups in special education and related services that is the result
of inappropriate identification.
10 – Disproportionality by Disability
 Measures percent of districts with disproportionate representation of racial
and ethnic groups in specific disability categories that is the result of
inappropriate identification.
Each year, the CDE completes calculations to identify disproportionate representation of
students by race, ethnic group, and disability in district special education programs
throughout California using data from the California Special Education Management
Information System (CASEMIS). Evaluations of the rates of suspensions and expulsions
of students with disabilities are also performed. These calculations relate to the State
Performance Plan Indicators 4b, 9, and 10 (above).
As a result of these calculations and preliminary determinations, the CDE will review the
LEA’s special education policies and procedures and evaluate a sampling of student
records when an LEA is deemed disproportionate. Items that are determined to be
noncompliant during the student record reviews will be adopted by the CDE as findings
of noncompliance and will require a second evaluation, referred to as a Prong Two
record review, in which a second set of student records is evaluated subsequent to the
first student record review. All findings of noncompliance will be corrected as soon as
possible, and in no case later than one year after the noncompliance is identified. The
results of the reviews provides further data utilized by the CDE to monitor performance
regarding the requirement to address disproportionate representation of racial and
ethnic groups in special education and related services, to the extent the representation
is the result of inappropriate identification.
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Significant Disproportionality
Pursuant to 34 C.F.R. § 300.646, CDE is responsible for collecting and examining data
to determine if significant disproportionality is occurring in local educational agencies
(LEAs) in the state. CDE must look at data related to the over representation of students
by race and ethnicity with respect to:
1) Identification as children with disabilities
2) Identification in various disability categories
3) Placement in educational settings
4) Disciplinary actions including suspension and expulsion
Disproportionality is a result of the over representation of a specific race or ethnicity in
relationship to the overall general education and special education populations of the
district and state. CDE uses the Alternate Risk Ratio and the E-formula to calculate
disproportionality. Significant disproportionality is determined if the district has been
identified as disproportionate for the same race or ethnicity in the current year and in
two of the three previous years.
If an LEA is determined to be significantly disproportionate in any one of the four areas
identified above, the CDE will:




Review the LEA’s policies, procedures, and practices to ensure compliance with
the requirements of the IDEA
Require the LEA to publicly report on any required revision of policies,
procedures, and practices
Require the LEA to reserve 15 percent of its IDEA grant funds to provide
comprehensive coordinated early intervening services to children in the LEA
(including, but not exclusively for, those children in the groups that were identified
as significantly disproportionate)

LEAs that are identified as significantly disproportionate in one or more areas may not
take advantage of the opportunity to reduce its Maintenance of Effort by 50 percent
should there be an increase in federal funds. When LEAs are notified by the CDE of
their designation as significantly disproportionate, they are provided information that
includes instructions for submitting policies, procedures, timelines, and practices for
CDE review and instructions for revising as necessary, developing action and budget
plans, fiscal documentation; and reporting.
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Performance Indicator Review Process
Beginning in 2014-15, the CDE began to implement the PIR process, which evaluates a
LEA’s performance on the following performance measures and State Performance
Plan Indicators (SPPI):
 SPPI 1:
Graduation Rate
 SPPI 2:
Dropout Rate
 SPPI 4a:
Suspension and Expulsion
 SPPI 5:
Least Restrictive Environment
 SPPI 8:
Parent Involvement
In 2014-15, only LEAs that were scheduled for Special Education Self-reviews that year
and had one or more performance indicator values that did not meet the targets
established statewide for 2012–13 and did not demonstrate improvement from the prior
year (2011–12) participated in the PIR process. In 2015-16, only LEAs that were
scheduled for Special Education Self-reviews that year and had one or more
performance indicator values that did not meet the targets established statewide for
2014–15 and did not demonstrate improvement from the prior year (2013–14)
participated in the PIR process. Beginning in 2016-17, every LEA will participate in the
PIR selection process annually. Participating LEAs did not meet the established targets.
LEAs that participate are required to submit: 1) a Special Education Program
Improvement Assurances Form and 2) a plan developed and adopted by the LEA that
includes activities to improve performance in the target indicator areas. The purpose of
the improvement plan is to engage both general education and special education LEA
staff in an effort to build LEA capacity to improve the educational performance and
functional outcomes for students with disabilities.
In addition, the CDE is evaluating additional performance measures as part of the PIR,
including SSPI 3: Statewide Assessments and SSPI 14: Post-school Outcomes. As a
method of ensuring compliance with those IDEA requirements most closely related to
improving results for students, the CDE will institute a review of applicable policies and
procedures, as well as student file reviews. The CDE will select the student files to be
reviewed and will conduct the review of those files. The CDE will report findings of
noncompliance to the LEA and will ensure that findings of noncompliance identified
through these reviews are corrected by the LEA as soon as possible, and in no case
later than one year after the noncompliance is identified. Reviews of student files and
policies and procedures are completed for those LEAs that have not met the target for a
particular indicator for the third consecutive year.
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Comprehensive Review Process
The purpose of the Comprehensive Review (CR) is:
 To ensure that LEAs are providing appropriate supervision and monitoring for
special education programs and services
 To provide information to the CDE regarding key compliance questions
 To provide effective general supervision to LEAs in accordance with the
obligations imposed on the CDE under the IDEA in accordance with the State
Performance Plan (SPP) and as required by Title 34 Code of Federal
Regulations Section 300.600
Each year, a select number of LEAs are selected for participation in the CR process,
which consists record review and may include a thorough, on-site, CDE-led review of
the LEAs’ special education and related services delivery program. The CR is based on
a monitoring plan that is developed by CDE staff from parent input, SPP indicator data,
and compliance history information. The monitoring plan provides focus and direction,
and acts as a strategic plan for the CR. The primary CR monitoring activities include
student record reviews (focusing on procedural compliance, educational benefit, and
IEP implementation), policy and procedure reviews, interviews, and a SELPA
governance review. The CDE works in partnership with the LEA to complete the CR.
Follow-up reviews are completed after the CR is conducted to ensure that the district
has resolved non-compliance issues identified by the CR and is 100 percent compliant
in subsequent records review.
The Educational Benefit process is employed as part of the student records review
during the CR. The Educational Benefit process reviews student IEPs over multiple
years in a way that exceeds simple verification of compliance with law, and evaluates
whether IEP revisions are effectively designed to support each student’s educational
progress. During the Educational Benefit review, three years of IEP information is
analyzed with the first year including an initial IEP or triennial assessment IEP. The
relationship of assessments compared to identified goals and services is analyzed and
compared from year to year. CDE staff participating in the Educational Benefit review
make judgments about the adequacy of the effort to ensure that there was reasonable
calculation that the IEP would result in educational benefit for the student.
The Educational Benefit review process ensures that the focus of student record
reviews is not only compliance, but on the efforts documented to improve the
educational and/or functional results of students with disabilities.
The CR process also includes conducting interviews with teachers and LEA staff to
further ascertain the adequacy and effectiveness of the special education program.
Interview questions are tailored to each LEA after the CDE conducts a comprehensive
analysis of data that may inform potential areas for inquiry. Interview questions may be
designed to address questions raised by an examination of the LEA’s demographic
data, assessment data, Least Restrictive Environment Data, discipline data, etc.
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OFFICE OF ADMINISTRATIVE HEARINGS
SPECIAL EDUCATION DIVISION
REVISED CALENDARING PROCESS
Effective November 6, 2017
In May 2017 the Office of Administrative Hearings announced proposed changes to the
calendaring of due process hearings where mediation is also requested. The proposed
changes were discussed at the Advisory Committee meetings on June 9 and June 30, 2017.
Following the receipt of input from both the Committee members and the public at these
meetings, OAH accepted public comment until August 1, 2017. OAH also discussed the
proposed changes with the California Department of Education. Having received public
comment, and having discussed the proposed changes with CDE, OAH will implement the
following changes to its calendaring process, effective November 6, 2017.
1. Upon receipt of a request for due process hearing and mediation:
a. OAH will issue a scheduling order that will set forth the following:
i. The date prehearing conference statements are due;
ii. The date and time of the prehearing conference;
iii. The date and time of the due process hearing; and
iv. A date by which parties should submit their mediation and continuance
requests, if applicable.
2. Mediations:
a. Unrepresented parties:
i. Where one or more of the parties are unrepresented, OAH staff will
contact the parties within seven days of issuance of the scheduling
order to assist in calendaring a mediation;
ii. If by the time of the prehearing conference no mediation has been
scheduled, the ALJ assigned to the prehearing conference will assist in
scheduling a requested mediation.
b. The following guidelines apply to a request for mediation:
i. Parties must submit a date for mediation they have jointly agreed upon
and confirmed.
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1. Any party that requires assistance from OAH to schedule a
mediation with the other party may request such assistance.
ii. Mediations may be requested for any day of the week, and will be set
on OAH’s calendar on a space-available basis.
iii. OAH will accept and approve requests for mediation dates up to the
day before the requested date on a space-available basis. However,
parties are encouraged to submit the request for mediation at least 10
business days before the date they are requesting in order to ensure
approval for the dates they have chosen.
iv. OAH will inform parties within two business days as to the status of
their requested mediation date. If approved, the parties are expected to
mediate on this date, absent good cause. OAH will not take any action
to confirm their attendance.
v. The last date to file a request for a mediation is the day prehearing
conference statements are due.
1. This does not affect the parties’ right to request mediation
during an ongoing hearing.
c. Cancelations: Once a mediation is scheduled, all parties are responsible for
timely informing OAH if the mediation is canceled for any reason.
i. Requests to reschedule a canceled mediation will be granted upon a
showing of good cause.
3. Continuances:
a. When a request for continuance includes a request to set a mediation, the
proposed hearing date must be within 30 calendar days of the mediation date
requested.
b. All continuance requests must be supported by good cause.
c. All motions to continue a hearing must be submitted no later than the date the
prehearing conference statements are due or must show good cause why the
parties were unable to submit the continuance request by the day the
prehearing conference statement was due.
d. All continuance requests, must be submitted in writing to the Presiding
Administrative Law Judge, in order to ensure space on the calendar.
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4. Prehearing Conference Statements: Must be filed three business days prior to the
scheduled prehearing conference.
a. The parties may not stipulate to delay filing prehearing conference statements
because they intend to file a request to continue.
5. Forms and Publications: OAH will update all applicable forms and publications to
reflect the calendaring process changes.
6. Further Action: OAH will gather and analyze the data regarding the effectiveness of
the new calendaring process. OAH will present its findings to the Advisory
Committee at the Spring and Fall 2018 meetings. The findings will also be shared
with CDE.

3
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SEIS 2.0 Updates at a Glance
EDCOE is Upgrading to SEIS 2.0 on
October 30, 2017!
What’s New?
General Updates
 SEIS got a makeover! The color scheme is brighter and the
fonts are larger.
 The homepage interface is sharper with easily identifiable
information and supporting graphics.
 Save/Affirm/Print are now on the lower right of the screen
—as opposed to the top of the screen in the old version.
 IEP forms are also accessed on the lower right of the screen
rather than the top of the screen.
Attachments Added in SEIS 2.0 Prior to the Upgrade
Continue to access SEIS via the https://www.seis.org web address.
If district personnel have been or are thinking about utilizing SEIS
2.0 prior to the EDCOE Group 4 upgrade date, please be aware
that the system cutover is from SEIS 1.0 and data entered into SEIS
2.0 prior to our assigned upgrade date will be lost. This means:





Attachments prematurely uploaded in SEIS 2.0 will not be
transferred back to SEIS 1.0 before the upgrade.
A document attached in both SEIS 1.0 AND 2.0 will be
duplicated in SEIS 2.0 after the upgrade, and duplicated
documents will not be deleted by the SELPA or SEIS.
It is the responsibility of SEIS users to add, and/or delete
attachments in SEIS 2.0 after the upgrade that are missing
or duplicated.

Passwords
•••

 In SEIS 2.0 you cannot
use & or + as part of
your password. Please
change your password
prior to the upgrade, if
you use these symbols.
 Must contain at least 8
characters.
 Must include at least
one uppercase letter,
one lowercase letter,
one number and one
special character
 The Forgot Password
utility will send an email
to the address
associated with your
SEIS account.

Compliance Checks
 Orange text indicates compliance concerns.
 Although users will be able to save and affirm, compliance
concerns will still need to be addressed.
1|3
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Individual Education Program (IEP) Forms Updates
Offer of FAPE Services Form
 The frequency and duration fields have been removed.
 The Supplemental Aids section has been separated into three new sections:
o Accommodations
o Program Modifications
o Other Supports
 Check boxes have been added to the form to indicate whether or not the IEP team discussed and
determined if program accommodations, modifications, or other supports are needed.
Behavior Intervention Plan (BIP) Form
 Contains Frequency, Intensity and Duration fill-in-the-blank sections.
 Determination is made whether or not BIP is based on a Functional Behavior Assessment (FBA).
 BIP is now divided into the four sections:
o Prevention, Part I: Environmental Factors and Necessary Changes
o Analysis, Part II: Functional Factors which also include the following new terms to determine
why the team believes the behavior occurs:
• Access
• Avoid
• Automatic Reinforcement
• Other
o FERB, Part III: Functionally Equivalent Replacement Behavior
o Response to Problem Behavior, Part IV: Strategies with new Student Behaviors and Staff
Response Strategies
 Current behavioral terminology is used:
o Antecedents
o Escalation
o Post-Incident
Prior Witten Notice (PWN) Form
 Date Actions will be Implemented field has been added.
 The Actions Proposed and Refused sections contain selectable checkbox options.
 “Other” is now an option for the PWN (in addition to Identification, Evaluation, Educational
Placement, and FAPE).
 There is a new text box field for reporting Other Options Considered, Reasons for Rejecting Other
Options, and Other Factors Relevant to Actions Proposed and/or Refused.
 The Observations, Interventions, Data, Socio-Cultural Data, fill-in-the-blank sections have been
removed.
 There is now a separate section for Actions Refused which mirrors the components of Actions
Proposed
 The statement: If you need assistance in understanding the provisions of IDEA, please contact your
Special Education Local Plan Area at
or the Procedural Safeguards Referral Service of
the California Department of Education at 1-800-926-0648 has been added to the bottom of the
form.
2|3
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Please Note: The data on the SEIS 1.0 BIP, Offer of FAPE Services, and Notice of Action-PWN forms
WILL NOT transfer to SEIS 2.0. If you need to retain any of these SEIS 1.0 forms you have two
options:

Affirm and save all open IEPs as a PDF

Save the individual BIP, Services, or Notice of Action-PWN form as a PDF to be attached to
the Future IEP in SEIS 2.0. Please save all PDFs prior to the upgrade.
Alerts, Messages and Notifications Updates
 Notifications are located in the lower right hand corner of the screen
 Users can exchange confidential communications with an internal message interface
 The “Dashboard” now provides:
o Receipts and follow-up notifications
o Caseload “Electronic Sticky Notes”
o IEP status notifications
o Meeting Alerts
Hidden/Masked Data Fields
Masked data on forms in SEIS 1.0 will be visible in SEIS 2.0.
New Icons




Opens items that can be edited.
Opens folders of Affirmed Documents, Current/Historical IEPs, etc.
The Current IEP no longer has its own link. The folder icon on the Student IEP page opens the list of
ALL affirmed IEPs
o The Current IEP can still be accessed from the Future IEP Quick Link menu




The Padlock icon indicates that Affirm/Attest is available for this student
Crosshair icons are a drag and drop utility that allow users to modify the order of services and
goals

New Printing Process
SEIS 2.0 does not use “Popups” for printing. Unlike SEIS 1.0, you no longer need to disable the PopupBlocker.
 All print requests are sent into the Print Queue where they will remain for up to 72 hours or until
they are sent to your local printer.
Additional Resources
 SEIS 2.0 tutorial videos are available online.
o SEIS 2.0 - YouTube
o SEIS 2.0 Quick Tour - YouTube
o SEIS Quick Tips – 2.0 Admin Dashboard - YouTube
o Introduction to SEIS 2.0 on Vimeo
 SEIS 2.0 PowerPoint presentations with screen shots highlighting differences between SEIS 1.0 and
SEIS 2.0 are attached.
 Samples of the new BIP, Offer of FAPE-Service, and Notice of Action (Prior Written Notice) forms
are attached.
 When logging in to SEIS for the first time, users will be prompted to view a 7-minute video that
outlines the main changes of the new homepage “dashboard” and IEP navigation menu.
3|3
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LOCAL TRAINING SELPA
Offer of FAPE - SERVICE
Student Name: Morro Bay

IEP Date: 8/18/2017

Birthdate: October 23, 2009

The service options that were considered by the IEP team (List all):
In selecting LRE, describe the consideration given to any potential harmful effect on the child or on the quality of
services that he or she needs:
SUPPLEMENTARY AIDS & SERVICES AND OTHER SUPPORTS FOR SCHOOL PERSONNEL, OR FOR STUDENT, OR ON
BEHALF OF THE STUDENT

PL

E

DThe IEP team discussed and determined program accommodations are not needed in general education classes or other
education-related settings.
�The IEP team discussed and determined the following program accommodations are needed in general education classes or
other educafion-re Iated setrmas.
Start Date
Program Accommodations
Location
End Date
Classroom
Visual Cues
09/08/2017
09/07/2018
09/08/2017
09/07/2018
General Education
Reduce distractions to other students
Classroom
09/07/2017
Streamline (Reading, Writing, Listening)
09/06/2017
classroom

I

DThe IEP team discussed and determined program modifications are not needed in general education classes or other
education-related settings.
�The IEP team discussed and determined the following program modifications are needed in general education classes or other
educafion-related setf mas.
Location
[End Date
Duration
Start Date
Program Modifications
Frequency
Daily
During textbook General
Give page numbers to help the
09/08/2017
09/07/2018
student find answers
usage
education
classroom

I

I

I

M

I

I

SA

DThe IEP team discussed and determined other supports for school personnel, or for student, or on behalf of the student are not
needed.
0The IEP team discussed and determined the following other supports for school personnel, or for student, or on behalf of the
student are needed.
Location
Other Supports for School
Frequency
Duration
End Date
Start Date
Personnel, Or for Student, Or on
Behalf of Student

SPECIAL EDUCATION and RELATED SERVICES

Service: Intensive Individual Services
Provider: County Office of Education

Start Date: 9/5/2017

Duration/Freq: 300 min x 5 Totaling: 1500 min served Weekly
Comments:

Location: Regular classroom/public day school

Service:
Provider:

Start Date:

Duration/Freq: __Totaling: __ served ____
Comments:
Service: Language and speech
Provider: District of Service

End Date: 9/5/2018

__J

r Ind r Grp r Sec Transition

r

r

Ind
Grp
Location:

r Sec Transition

Start Date: 9/8/2017
� Ind

I

End Date:

End Date: 9/7/2018

r Grp r Sec Transition

__J

M

SA
E

PL
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LOCAL TRAINING SELPA
BEHAVIOR INTERVENTION PLAN

Student Name: Morro Bay

Birthdate: October 23,
2009

IEP Date: 8/18/2017

Date of BIP: 9/6/2017

This Behavior Intervention Plan is based on a Functional Behavior Assessment l!:JNol!:JYes
If marked no, Behavior Intervention Plan is based on the following:
The problem behavior impeding learning is {describe what it looks like)
Fill in the blank

Frequency

Duration

Intensity

l!:JReported By

and/or

l!:JObserved by

PE

PREVENTION, PART I: ENVIRONMENTAL FACTORS AND NECESSARY CHANGES

What are the antecedents for the problem behavior? {Situations in which the behavior is likely to occur: physical setting,
social setting, instructional strategies, curriculum and activities, scheduling factors, degree of independence, degree of
participation, social interaction, degree of choice, etc.)

I What environmental structure and supports are needed to reduce the problem behavior? {Provide specific examples)

ANALYSIS, PART II: FUNCTIONAL FACTORS

M

Team believes the behavior occurs because:
l!:JAccess:
l!:JAvoid:
l!:JAutomatic Reinforcement:
l!:JOther:

FERB, PART Ill: FUNCTIONALLY EQUIVALENT REPLACEMENT BEHAVIOR

SA

What team believes the student should do INSTEAD of the problem behavior? {Replacement behavior that meets the same
identified function of problem behavior)
List teaching Strategies/Necessary Curriculum/Materials that are needed {List successive teaching steps for student to
learn replacement behavior/s)
List reinforcement procedures needed for 1) establishing, 2) maintaining, and 3) generalizing the replacement
behavior{s)?
{List successive teaching steps for student to learn replacement behavior/s)

RESPONSE TO PROBLEM BEHAVIOR, PART IV: STRATEGIES
Student Behaviors

Student early escalation behaviors may include:
Student behaviors during problem behavior may include:
Student behaviors during de-escalation may include:
Student behaviors during post incident may include:

I
I
II

Staff Response

Staff response to early escalation behaviors may include:
{e.g. prompting relaxation strategies, offering distractions)
Staff response during problem behavior may include: {e.g.
monitor for safety, one step directions, neutral tone and affect)
Staff response to promote de-escalation may include:
{e.g. model deep breathing, encouragement)

Page _ _ of _ _
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Post incident strategies may include: (e.g. offer choices,
Irefrain from discussing consequences)

SA

M

PE

l!:'.:l Behavioral Goal(s) are part of the student's IEP. See Goal(s) numbered:

Page __ of __
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LOCAL TRAINING SELPA
Notice of Action
(Prior Written Notice)

This notice is provided to parent prior to district initiation or refusal regarding change of identification, evaluation, educational
placement, or provision of free appropriate public education. This notice includes a description of the proposed and/or refused
action, an explanation of why the district proposed to take this action, a description of any other options that were considered and
the reasons why those options were rejected, and other factors that are relevant in this proposal.
Student Name Bay, Morro

Date of Birth 10/23/2009

Date ___

Purpose: DldentificationDEvaluationDEducational PlacementDProvision of Free Appropriate Public EducationOOther:
Reasons for Proposed Actions

Reasons for Refused Actions

Evaluation Procedures, Tests,
Records, or Reports Used in Deciding
for the Actions Refused

PL

Actions Refused

Other Options Considered

Date Actions
Evaluation Procedures, Tests,
Records, or Reports Used in
will be
DecidinQ for the Actions Proposed implemented

E

Actions Proposed

Reasons for Rejecting Other Options

Other Factors Relevant to Actions
Proposed and/or Refused

You have protection under the procedural safeguards of Part B of the IDEA. If you would like a copy of the Procedural
Safeguards please contact the district and a copy will be sent to you. If you would like further information about your rights or the
proposed action and/or refusal please contact
Print Name and District Contact

M

E-mail Address

Position
Phone

If you need assistance in understanding the provisions of IDEA, please contact your Special Education Local Plan Area at
___ or the Procedural Safeguards Referral Service of the California Department of Education at 1-800-926-0648

SA

IEP Dated IEP Date: 8/18/2017 attached: DYesDNot Applicable
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Welcome to

SEIS 2.0
Q and A

Wednesday September 20, 2017

Presented by:
Amanda Ramirez
Kirstin Comstock

COMING SOON…

SEIS 2.0
ORIGINAL ROLL OUT DATE: SEPTEMBER 25, 2017
NEW ROLL OUT DATE: OCTOBER 30, 2017

1
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Objectives
• SEIS 2.0 Overview
• Time for Questions and Answers

THE HOME PAGE
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Updates at a Glance
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Updates at a Glance

Updates at a Glance

Compliance
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Passwords

Items of Interest
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Items of Interest

Items of Interest
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IEP Forms Updates

MAKE A PDF, AFFIRM!

Changes in SEIS
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CASEMIS
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OCTOBER 30, 2017
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Welcome to

SEIS 2.0
Q and A

Wednesday September 20, 2017

Presented by:
Amanda Ramirez
Kirstin Comstock
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CHARTER SCHOOL
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LEGAL FORUM
The Charter SELPA is hosting a legal forum in collaboration with:
Girard, Edwards, Stevens, & Tucker
and
Young, Minney, & Corr
Charter Schools will receive up to date legal advice from experts in the field of
charter school and special education law. Lunch will be provided.
1/25/18
San Diego
9:30am-3:00pm

Bay Area

1/31/18
9:30am-3:00pm

Mission Valley Doubletree
7450 Hazard Center Drive
San Diego, CA 92108
Hilton Garden Inn
Emeryville
1800 Powell Street
Emeryville, CA 94608

Register Here

https://goo.gl/smLiUg

Register Here

https://goo.gl/rAQJNB

A $40 fee will be charged for non-Charter SELPA Partners.
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PROGRAM/BUSINESS

ROUNDTABLE
The Charter SELPA is providing individualized attention to our partner fiscal and program teams
through these online roundtables. There are two sessions offered each day. Register for the one most
convenient for you. During this time, partner members will meet with Bob Steponovich, Charter
SELPA Business Director, and Ginese Quann, Charter SELPA Director. You will be asked to submit any
questions and topics for discussion when you register.

October 30th

1:00pm - 4:00pm

Register at https://goo.gl/54KfbT

October 31st

9:00am - 12:00pm

Register at https://goo.gl/CQTRnW

