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California Budget Provides
$50 Million for Local
Solutions to the Shortage of
Special Education Teachers
The 2018-19 state budget includes funding to support the recruitment, preparation, and support of new
special education teachers. A total of $50 million is available for competitive grants to Local Education
Agencies (LEAs). The Commission on Teacher Credentialing (Commission) will release a Request for Proposals
(RFP) in fall 2018. Applicants may apply for grant funding of up to $20,000 per teacher participating in the
applicant’s Local Solutions grant program. The grants will fund recruitment and retention efforts for up to
five years, from 2018-19 through June 30, 2023; all grant funds must be expended by grant recipients by June
30, 2026. The grant funds are intended to supplement and not supplant local efforts.
This advisory provides information for any Local Education Agency (LEA) that intends to submit a proposal in
response to the RFP. Eligible LEAs are school districts, county offices of education, charter schools, and
regional occupational centers or programs operated by a joint powers authority. Charter school management
organizations are not eligible applicants. The Local Solutions grants enabling legislation is provided in
Appendix A of this advisory.
Potential applicants should also note that the authorizing legislation requires a 100% match by the grantee
LEA for each grant dollar received. The match may be actual funds and/or an in-kind match. Teachers
supported by this grant through a service scholarship, signing bonus, or student debt payment have a service
obligation to teach for four years in the LEA that supported them in this program.
The grant funds may be used in a variety of ways that meet local LEA special education staffing needs and
could include but are not limited to:
 Supporting the costs of identifying, recruiting, and preparing new special education teachers and/or
preparation costs for credentialed teachers interested in becoming special education teachers
 Assisting newly credentialed special education teachers with student debt payment
 Supporting the preparation costs of classified personnel, such as special education aides, to become
special education teachers
 Supporting the preparation costs of special education candidates to complete an integrated
undergraduate program of preparation for an Education Specialist credential
 Providing signing bonuses for newly credentialed special education teachers
 Providing induction for special education teachers
 Providing living stipends for newly credentialed special education teachers
 Other approaches to meeting local staffing needs that would result in increasing the supply of
credentialed special education teachers.
The above list of potential solutions is not prescriptive or comprehensive in nature, and applicants are not
restricted to the potential solutions indicated in the list. Potential grantees are encouraged to research other
evidence of innovative programs and practices designed to recruit, prepare, support and retain special
education teachers that may be applicable to the applicant’s local context.
August 9, 2018
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Potential applicants should also note that this will be a competitive grant process and only the highest scoring
LEA applications will be funded.
For potential applicants who may be interested in partnering with an Education Specialist teacher
preparation program as a local solution to meeting the needs for special education teachers, Appendix B
provides a listing of Commission-approved Education Specialist teacher preparation programs. Entities
offering an integrated undergraduate program for Education Specialist candidates are noted by an asterisk
(*).
The Commission anticipates issuing the RFP on or around September 1, 2018. The RFP will be posted on the
Commission’s website and will also be available via the Professional Services Division’s weekly e-News. To
subscribe to the PSD e-News, click on the following link: https://www.ctc.ca.gov/commission/newsletters/psdnews. In addition, the Commission plans to offer webinar opportunities for potential applicants regarding
successful practices and approaches to addressing the needs for credentialed special education teachers.
Information about the upcoming webinar opportunities will be made available on both the Commission’s
website and in the PSD e-News.

August 9, 2018
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Appendix A
Authorizing Legislation
Section 39: Article 16. Teacher Recruitment, Retention, and Support Grant Programs
44416.
(a) For the 2018–19 fiscal year, the sum of fifty million dollars ($50,000,000) is hereby appropriated from
the General Fund to the commission to establish the Local Solutions Grant Program to provide one-time
competitive grants to local educational agencies to develop and implement new, or expand existing,
locally identified solutions that address a local need for special education teachers. This funding shall be
available for encumbrance through June 30, 2023, and available for liquidation through June 30, 2026.
(b) (1) A grant shall be up to twenty thousand dollars ($20,000) per teacher participant that the identified
solution proposes to support, matched by that local educational agency or consortium on a dollar-fordollar basis. Grant program funding may be used for local efforts to recruit, develop support systems
for, and retain special education teachers that include, but are not limited to, teacher career
pathways, signing bonuses for newly credentialed teachers who earn an education specialist
credential, mentors for existing teachers, professional learning communities, service awards, teacher
service scholarships, student debt payment, living stipends for newly credentialed teachers who earn
an education specialist credential, or other solutions that address a local need for special education
teachers.
(2) (A) A teacher participant who receives a teacher service scholarship, signing bonus, or student debt
payment shall agree to teach at a school within the jurisdiction of the grant recipient and work as an
education specialist serving a caseload of pupils who receive special education services in a special
education setting for four years, and the teacher participant shall have five years to meet that
obligation.
(B) A teacher participant who fails to complete the service obligation described in subparagraph (A)
shall reimburse the sponsoring grant recipient the amount of grant funding received as a teacher
service scholarship, signing bonus, or student debt payment. The amount to be reimbursed shall be
adjusted proportionately to reflect the service provided if the teacher participant taught at least
one year, but less than the required four years, at the sponsoring grant recipient.
(C) If a teacher participant is unable to complete a school year of teaching, that school year may still be
counted toward the required four complete school years if any of the following occur:
(i) The teacher participant has completed at least one-half of the school year.
(ii) The employer deems the teacher participant to have fulfilled his or her contractual
requirements for the school year for the purposes of salary increases, probationary or permanent
status, and retirement.
(iii) The teacher participant was not able to teach due to the financial circumstances of the
sponsoring grant recipient, including a decision to not reelect the employee for the next succeeding
school year.
(iv)The teacher participant has a condition covered under the federal Family and Medical Leave Act
of 1993 (29 U.S.C. Sec. 2061 et seq.) or similar state law.
(v) The teacher participant was called or ordered to active duty status for more than 30 days as a
member of a reserve component of the Armed Forces of the United States.
August 9, 2018
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(D) If the commission determines or is informed that a teacher participant who fails to complete the
service obligation described in subparagraph (A), the commission shall confirm with the grant
recipient the applicable grant amount to be recovered from the teacher participant and the grant
recipient. The amount to be recovered shall be adjusted proportionately to reflect the service
provided if the teacher participant taught at least one year, but less than four years, at the
sponsoring grant recipient.
(E) Upon confirming the amount to be recovered from the grant recipient pursuant to subparagraph
(D), the commission shall notify the grant recipient of the amount to be repaid within 60 days. The
grant recipient shall have 60 days from the date of the notification to make the required repayment
to the commission. If the grant recipient fails to make the required payment within 60 days, the
commission shall notify the Controller and the grant recipient of the failure to repay the amount
owed. The Controller shall deduct an amount equal to the amount owed to the commission from
the grant recipient’s next principal apportionment or apportionments of state funds, other than
basic aid apportionments required by Section 6 of Article IX of the California Constitution. If the
grant recipient is a regional occupational center or a program operated by a joint powers authority
that does not receive principal apportionment or apportionments of state funds, or a consortia of
local educational agencies, the commission shall notify the Controller of the local educational
agency where the teacher participant taught and the Controller shall deduct the amount owed
from the applicable local educational agency’s next principal apportionment or apportionments of
state funds, other than basic aid apportionments required by Section 6 of Article IX of the California
Constitution.
(F) An amount recovered by the commission or deducted by the Controller pursuant to subparagraph
(E) shall be deposited into the Proposition 98 Reversion Account.
(G) Grant recipients may recover from a teacher participant who fails to complete the service
obligation described in subparagraph (A) the amount of grant funding received as a teacher service
scholarship, signing bonus, or student debt payment. The amount to be recovered shall be adjusted
proportionately to reflect the service provided if the teacher participant taught at least one year,
but less than four years, at the sponsoring grant recipient.
(c) A grant recipient shall not use more than 5 percent of a grant award for program administration costs.
(d) A grant recipient shall provide a 100-percent match of grant funding to support, complement, or
enhance the local solution identified in subdivision (h). The match shall be in the form of one or both of
the following:
(1) One dollar ($1) for every one dollar ($1) of grant funding received.
(2) An in-kind match.
(e) An applicant may consist of one or more, or any combination, of the following:
(1) A school district.
(2) A county office of education.
(3) A charter schools
(4) A regional occupational center or program operated by a joint powers authority.
(f) To receive a grant, an applicant shall submit to the commission an application at a time, in a manner,
and containing information prescribed by the commission.
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(g) A grant recipient shall not use funds from a Local Solutions Grant Program award to support teacher
candidates participating in a program supported by an award from the Teacher Residency Grant
Program established pursuant to Section 44415.
(h) When selecting grant recipients, the commission shall require applicants to demonstrate a local need
for special education teachers and present a plan that proposes one or more solutions that address that
local need.
(i) For purposes of administering the grant program pursuant to this section, the commission shall do all of
the following:
(1) Determine the number of grants to be awarded and the total amount awarded to each grant
applicant.
(2) Require grant recipients to annually report the status and progress of the identified solution and to
submit a final implementation report within three years of receiving a grant award that describes
the outcomes and effectiveness of the identified solution.
(3) Allocate 90 percent of funding to each grant recipient at the time of the initial grant award and
allocate the final 10 percent of grant funding upon receipt of the final implementation report. If the
grantee fails to provide the final implementation report pursuant to paragraph (2), the grantee shall
not receive the final 10 percent of the grant award.
(j) For purposes of making the computations required by Section 8 of Article XVI of the California
Constitution, the appropriation made by subdivision (a) shall be deemed to be “General Fund revenues
appropriated for school districts,” as defined in subdivision (c) of Section 41202, for the 2017–18 fiscal
year, and included within the “total allocations to school districts and community college districts from
General Fund proceeds of taxes appropriated pursuant to Article XIII B,” as defined in subdivision (e) of
Section 41202, for the 2017–18 fiscal year.
44417.
The commission shall conduct an evaluation of the Teacher Residency Grant Program established in Section
44415 and the Local Solutions Grant Program established in Section 44416 to determine the effectiveness of
these programs in recruiting, developing support systems for, and retaining special education, and bilingual
education, science, technology, engineering, and mathematics, teachers and provide a report to the
Department of Finance and the appropriate fiscal and policy committees of the Legislature by December 1,
2023.
44418.
This article shall remain in effect only until January 1, 2027, and as of that date is repealed.
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Appendix B
Commission-Approved Education Specialist Preparation Programs
*indicates the institution sponsors an integrated-undergraduate Special Education teacher
preparation program in the identified specialty content area
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California State University

Segment

Preliminary Education Specialist Preparation Program

DAVIS JUSD
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Segment

Preliminary Education Specialist Preparation Program
Mild/
Moderate

Institution
HIGH TECH HIGH

Yes

LOS ANGELES COE

Yes

MT. DIABLO USD

Yes

PLACER COE

Yes

SACRAMENTO COE

Yes

SAN FRANCISCO USD

Yes

Private, Independent Colleges and Universities

SANTA CLARA COE

Early
Deaf
Moderate Childhood
and
/Severe
Special
Hard of
Education Hearing

Yes

Yes

Yes

Yes

Yes

Yes

SONOMA COE

Yes

TULARE COE

Yes

ALLIANT INTERNATIONAL
UNIVERSITY

Yes

ANTIOCH UNIVERSITY

Yes

AZUSA PACIFIC UNIVERSITY*

Yes

BIOLA UNIVERSITY

Yes

BRANDMAN UNIVERSITY

Yes

Yes

CALIFORNIA BAPTIST
UNIVERSITY

Yes

Yes

CALIFORNIA LUTHERAN
UNIVERSITY

Yes

Yes

CHAPMAN UNIVERSITY

Yes

Yes

CLAREMONT GRADUATE
UNIVERSITY

Yes

Yes

CONCORDIA UNIVERSITY

Yes

DOMINICAN UNIVERSITY OF
CALIFORNIA

Yes

FRESNO PACIFIC UNIVERSITY

Yes

HOLY NAMES UNIVERSITY

Yes

LOYOLA MARYMOUNT
UNIVERSITY

Yes

Yes

Yes

Yes

Yes

Yes

Yes

MILLS COLLEGE
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University of
California

Segment

Preliminary Education Specialist Preparation Program
Mild/
Moderate

Institution

Early
Deaf
Moderate Childhood
and
/Severe
Special
Hard of
Education Hearing

MOUNT SAINT MARY'S
UNIVERSITY

Yes

NATIONAL UNIVERSITY

Yes

Yes

NOTRE DAME DE NAMUR
UNIVERSITY

Yes

Yes

PACIFIC OAKS COLLEGE

Yes

POINT LOMA NAZARENE
UNIVERSITY

Yes

ST. MARY’S COLLEGE OF
CALIFORNIA *

Yes

TEACHERS COLLEGE OF SAN
JOAQUIN

Yes

Yes

TOURO UNIVERSITY

Yes

Yes

UNIVERSITY OF LA VERNE

Yes

UNIVERSITY OF REDLANDS

Yes

UNIVERSITY OF SAN DIEGO

Yes

UNIVERSITY OF SAN
FRANCISCO

Yes

UNIVERSITY OF SOUTHERN
CALIFORNIA

Yes

UNIVERSITY OF THE PACIFIC *

Yes

Yes

WHITTIER COLLEGE *

Yes

Yes

UC, RIVERSIDE

Yes

Yes

Yes
Yes

Yes

Yes

Yes

UC, SAN DIEGO
UC, SANTA BARBARA

Visual
Impairments

Yes

Yes

*indicates the institution sponsors an integrated-undergraduate Special Education teacher
preparation program in the identified specialty content area
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California Budget Provides
$75 Million for Teacher
Residency Programs

Introduction
The 2018-19 state budget includes funding to support the development and implementation of teacher
residency programs. A total of $75 million is provided for competitive grants for Local Education Agencies
(LEAs) with $50 million allocated for the preparation of special education residents and $25 million
allocated for the preparation of STEM and/or bilingual residents. The applicable enabling legislation is
provided in Appendix A of this advisory.
A teacher residency program is a partnership between an LEA and an Institution of Higher Education (IHE)
with a Commission-approved preliminary teacher preparation program in which a prospective teacher
teaches at least one-half time alongside a teacher of record, who is designated as the experienced mentor
teacher, for at least one full school year while engaging in initial preparation coursework. Eligible
applicants for funding opportunities through the Teacher Residency grant program are school districts,
county offices of education (COEs), charter schools, regional occupational centers or programs operated
by a joint powers authority, and non-public, nonsectarian schools as defined in Section 56034 of Education
Code.
The Commission on Teacher Credentialing (Commission) will release three separate Requests for
Proposals (RFPs) for Teacher Residency grants in 2018-19. In the event that there is not sufficient demand
for the funds available, there may be additional opportunities to apply for residency funds in subsequent
years.


The first competition will be for Teacher Residency Capacity Grants. The capacity grants are
intended for LEAs that are not currently operating a teacher residency program and need to build
their institutional capacity and/or relationship with a Commission-approved teacher preparation
program currently offering a residency pathway or that will develop a residency pathway through
the capacity grant process in order to offer a teacher residency program by the 2019-20 school
year. The Commission anticipates issuing the RFP for Teacher Residency Capacity Grants in late
August 2018 with proposals due September 24, 2018. Awards will be announced October 15,
2018.



The second competition will be for Teacher Residency Grants (Round 1). Eligible applicants are
LEAs currently working with at least one IHE operating a teacher residency pathway within its
Commission-approved teacher preparation program. This competition will be limited to a
maximum of $25 million of the available funding and would support a maximum of 1,250 teacher
residents. The Commission anticipates issuing the RFP for Round 1 of Teacher Residency Grants
in mid-September 2018 with proposals due November 15, 2018. The plan is to announce awards
in mid-December 2018.

August 10, 2018
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The third competition will be for Teacher Residency Grants (Round 2). Eligible applicants are LEAs
ready to begin a new or expand an existing teacher residency program by fall 2019. The
Commission anticipates issuing the RFP for Round 2 of the Teacher Residency Grants in midOctober with proposals due January 15, 2019. Awards will be announced March 8, 2019.

The following information applies to both the Teacher Residency Capacity and Teacher Residency Grant
programs:
The grant funds for both types of residency grants may be distributed by the Commission through June
30, 2023. An eligible LEA must collaborate with at least one IHE that offers a Commission-approved
preliminary teacher preparation program within a residency model pathway. Potential LEA applicants
should note that a “residency” is a student teaching pathway to a credential, and therefore these grant
funds are not available for collaboration with intern teacher preparation programs.
LEAs interested in responding to any of the Teacher Residency RFPs may consult the list provided in
Appendix B as well as the additional references provided below concerning key attributes of effective
partnerships and effective residency models. Appendix B outlines some research-based factors that make
a residency program effective and includes key factors and components that apply to both the LEA and
collaborating IHEs to operate an effective residency partnership.
Both Teacher Residency RFPs will provide a comprehensive set of application requirements for applicants.
However, for planning purposes, potential LEA applicants for either Teacher Residency grant should
expect that a strong proposal will include, but not be limited to, evidence of the key factors and
components included in Appendix B. LEA applicants applying for Round 1 of the Teacher Residency Grants
must currently be working with at least one IHE operating a teacher residency pathway that evidences
the factors and components noted in Appendix B. Note that this is a competitive grant process and only
the highest scoring grants for each competition will be funded.
Resources for LEAs and IHEs Regarding the Key Characteristics of Effective Teacher Residency Programs
To better understand the key characteristics of effective Teacher Residency programs as documented by
the research literature, potential LEA applicants for both types of grants may refer to the resources
described below. These resources include selected sources from the current literature in the field but the
list is not exhaustive.
A. The Committee on Accreditation (COA) discussed teacher residencies during its March 2018 meeting.
B. The Learning Policy Institute (LPI), which identified 8 key characteristics of strong residency programs.
C. California State University’s Next Generation of Educators Initiative developed a brief on
The Power of Partnership in Teacher Preparation
D. The National Center for Teacher Residencies (NCTR), provides a wide array of information regarding
the development and implementation of residency programs.
E. Prepared To Teach at Bank Street College has reported on a range of research findings on

preparing candidates through residencies, including guidance on sustainable funding for

August 10, 2018
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teacher residency preparation and guidance for school principals: Investing in Residencies,
Improving Schools: How Principals Can Fund Better Teaching and Learning.
Upcoming Webinars
A series of webinars to support applicants’ planning efforts for both types of grants will be produced and
available for viewing by any interested LEAs and their IHE partners prior to submitting a proposal in
response to either RFP. Information about the upcoming grant competitions will be available on the
Commission’s website and will also be announced in the weekly PSD e-News. To subscribe to the PSD eNews, click on the following link: https://www.ctc.ca.gov/commission/newsletters/psd-news.

August 10, 2018
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Appendix A
Applicable Enabling Legislation
Section 39: Article 16. Teacher Recruitment, Retention, and Support Grant Programs
44415.

(a) (1) For the 2018–19 fiscal year, the sum of seventy-five million dollars ($75,000,000) is hereby
appropriated from the General Fund to the commission to establish the Teacher Residency Grant
Program. This funding shall be available for encumbrance until June 30, 2023.
(2) Of the amount appropriated in paragraph (1), fifty million dollars ($50,000,000) shall be expended
to provide one-time competitive grants to grant applicants to develop new, or expand existing,
teacher residency programs that recruit and support the preparation of special education
teachers.
(3) Of the amount appropriated in paragraph (1), twenty-five million dollars ($25,000,000) shall be
expended to provide one-time competitive grants to grant applicants to develop new, or expand
existing, teacher residency programs that recruit and support the preparation of bilingual
education, science, technology, engineering or mathematics teachers.
(b) (1) The commission shall make one-time grants to grant applicants to establish new or expand
existing teacher residency programs. Grant recipients shall work with one or more commissionaccredited teacher preparation programs and may work with other community partners or
nonprofit organizations to develop and implement programs of preparation and mentoring for
resident teachers who will be supported through program funds and subsequently employed by
the sponsoring grant recipient.
(2) A grant applicant may consist of one or more, or any combination, of the following:
(A) A school district.
(B) A county office of education.
(C) A charter school.
(D) A regional occupational center or program operated by a joint powers authority.
(E) A nonpublic, nonsectarian school, as defined in Section 56034.
(c) Grants allocated pursuant to subdivision (b) shall be up to twenty thousand dollars ($20,000) per
teacher candidate in the residency program of the jurisdiction of the grant recipient, matched by that
grant recipient on a dollar-for-dollar basis. Grant program funding shall be used for, but is not limited
to, any of the following: teacher preparation costs, stipends for mentor teachers, stipends for teacher
candidates, and mentoring and beginning teacher induction costs following initial preparation.
(d) A grant recipient shall not use more than 5 percent of a grant award for program administration
costs.
(e) A grant recipient shall provide a 100-percent match of grant funding in the form of one or both of the
following:
(1) One dollar ($1) for every one dollar ($1) of grant funding received that is to be used in a manner
consistent with allowable grant activities pursuant to subdivision (c).
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(2) An in-kind match of mentor teacher personnel costs or other personnel costs related to the
Teacher Residency Grant Program, provided by the grant recipient.
(f) For purposes of this section, the following terms have the following meanings:
(1) “Teacher residency program” is a grant applicant-based program that partners with one or more
teacher preparation programs accredited by the commission and in which a prospective teacher
teaches at least one-half time alongside a teacher of record, who is designated as the
experienced mentor teacher, for at least one full school year while engaging in initial
preparation coursework.
(2) An “experienced mentor teacher” for purposes of the Teacher Residency Grant Program is an
educator who meets all of the following requirements:
(A) Has at least three years of teaching experience and a clear credential authorizing instruction
of special education, or bilingual education, science, technology, engineering, or mathematics
pupils, in the subject in which he or she will be mentoring.
(B) Has a record of successful teaching as demonstrated, at a minimum, by satisfactory annual
performance evaluations for the preceding three years.
(C) Receives specific training for the mentor teacher role, and engages in ongoing professional
learning and networking with other mentors.
(D) Receives compensation, appropriate release time, or both, to serve as a mentor in the initial
preparation or beginning teacher induction component of the teacher residency program.
(g) Grant recipients shall do all of the following:
(1) Ensure that candidates are prepared to earn a preliminary teaching credential that will authorize
the candidate to teach special education, or bilingual education, science, technology, engineering,
or mathematics upon completion of the program.
(2) Ensure that candidates are provided instruction in all of the following:
(A) Teaching the content area or areas in which the teacher will become certified to teach.
(B) Planning, curriculum development, and assessment.
(C) Learning and child development.
(D) Management of the classroom environment.
(E) Use of culturally responsive practices, supports for language development, and supports for
serving pupils with disabilities.
(F) Professional responsibilities, including interaction with families and colleagues.
(3) Provide each candidate mentoring and beginning teacher induction support following the
completion of the initial credential program necessary to obtain a clear credential and ongoing
professional development and networking opportunities during his or her first years of teaching.
(4) Prepare candidates to teach at the same grant recipient in which they will work and learn the
instructional initiatives and curriculum of the grant recipient.
(5) Group teacher candidates in cohorts to facilitate professional collaboration among residents, and
place candidates in teaching schools or professional development programs that are organized to
support a high-quality teacher learning experience in a supportive work environment.
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(h) To receive a grant, an applicant shall submit an application to the commission at a time, in a manner,
and containing information prescribed by the commission.
(i) When selecting grant recipients, the commission shall do both of the following:
(1) Require applicants to demonstrate a need for special education, or bilingual education, science,
technology, engineering, or mathematics, teachers and to propose to establish a new, or expand an
existing, teacher residency program that recruits, prepares, and supports teachers to teach special
education, or bilingual education, science, technology, engineering, or mathematics, in a school
within the jurisdiction of the sponsoring grant applicant.
(2) Give priority consideration to grant applicants with one or more schools that exhibit one or more
of the following characteristics:
(A) A school where 50 percent or more of the enrolled pupils are eligible for free and reducedprice meals.
(B) A school where at least 5 percent of the teachers are misassigned, as determined by the
commission, or working on a short-term staffing permit, a provisional intern permit, or a
waiver.
(C) A school that is located in either a rural location or a densely populated region.
(D) A school with a cumulative voluntary teacher attrition rate that exceeded 20 percent over the
three preceding school years.
(j) A candidate in a teacher residency program sponsored by a grant provided pursuant to subdivision (b)
shall agree in writing to either (1) work as an education specialist serving a caseload of pupils who
receive special education services in a special education setting or (2) be placed in a bilingual
education, science, technology, engineering, or mathematics assignment, in a school within the grant
recipient that sponsored the candidate for a period of at least four school years beginning with the
school year that begins after the candidate successfully completes the initial year of preparation and
obtains a preliminary teaching credential. A candidate who fails to earn a preliminary credential or
complete the period of the placement shall reimburse the sponsoring grant recipient the amount of
grant funding invested in the candidate’s residency training. The amount to be reimbursed shall be
adjusted proportionately to reflect the service provided if the candidate taught at least one year, but
less than four years, at the sponsoring grant recipient. A candidate shall have five school years to
complete the four-school-year teaching commitment.
(k) If a candidate is unable to complete a school year of teaching, that school year may still be counted
toward the required four complete school years if any of the following occur:
(1) The candidate has completed at least one-half of the school year.
(2) The employer deems the candidate to have fulfilled his or her contractual requirements for the
school year for the purposes of salary increases, probationary or permanent status, and
retirement.
(3) The candidate was not able to teach due to the financial circumstances of the sponsoring grant
recipient, including a decision to not reelect the employee for the next succeeding school year.
(4) The candidate has a condition covered under the federal Family and Medical Leave Act of 1993
(29 U.S.C. Sec. 2061 et seq.) or similar state law.
(5) The candidate was called or ordered to active duty status for more than 30 days as a member of
a reserve component of the Armed Forces of the United States.
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(l) For purposes of administering the grant program pursuant to subdivision (b), the commission shall do
all of the following:
(1) Determine the number of grants to be awarded and the total amount awarded to each grant
applicant.
(2) Require grant recipients to submit program and expenditure reports, as specified by the
commission, as a condition of receiving grant funds.
(3) Annually review each grant recipient’s program and expenditure reports to determine if any
candidate has failed to meet his or her commitment pursuant to subdivision (j).
(m) If the commission determines or is informed that a sponsored candidate failed to earn a preliminary
credential or meet his or her commitment to teach pursuant to subdivision (j), the commission shall
confirm with the grant recipient the applicable grant amount to be recovered from the candidate and
the grant recipient. The amount to be recovered shall be adjusted proportionately to reflect the
service provided if the candidate taught at least one year, but less than four years, at the sponsoring
grant recipient.
(n) Upon confirming the amount to be recovered from the grant recipient pursuant to subdivision (m),
the commission shall notify the grant recipient of the amount to be repaid within 60 days. The grant
recipient shall have 60 days from the date of the notification to make the required repayment to the
commission. If the grant recipient fails to make the required payment within 60 days, the commission
shall notify the Controller and the grant recipient of the failure to repay the amount owed. The
Controller shall deduct an amount equal to the amount owed to the commission from the grant
recipient’s next principal apportionment or apportionments of state funds, other than basic aid
apportionments required by Section 6 of Article IX of the California Constitution. If the grant recipient
is a regional occupational center or a program operated by a joint powers authority that does not
receive principal apportionment or apportionments of state funds, or a consortia of local educational
agencies, the commission shall notify the Controller of the local educational agency where the
candidate taught and the Controller shall deduct the amount owed from the applicable local
educational agency’s next principal apportionment or apportionments of state funds, other than
basic aid apportionments required by Section 6 of Article IX of the California Constitution.
(o) An amount recovered by the commission or deducted by the Controller pursuant to subdivision (n)
shall be deposited into the Proposition 98 Reversion Account.
(p) Grant recipients may recover from a sponsored candidate who fails to earn a preliminary credential
or complete the period of placement the amount of grant funding invested in the candidate’s
residency training. The amount to be recovered shall be adjusted proportionately to reflect the
service provided if the candidate taught at least one year, but less than four years, at the sponsoring
grant recipient.
(q) Grant recipients shall not charge a teacher resident a fee to participate in the Teacher Residency
Grant Program.
(r) (1) Notwithstanding paragraphs (2) and (3) of subdivision (a), the commission may allocate up to one
million five hundred thousand dollars ($1,500,000) of the amount appropriated pursuant to
subdivision (a) to capacity grants that shall be awarded on a competitive basis to local educational
agencies or consortia, described in subparagraphs (A) to (D), inclusive, of paragraph (2) of
subdivision (b), partnering with institutions of higher education to expand or create teacher
residency programs that lead to more credentialed special education, or bilingual education,
science, technology, engineering, or mathematics, teachers.
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(2) (A) The commission shall determine the number of capacity grants to be awarded and the amount
of the applicable grants.
(B) Individual capacity grants shall not exceed seventy-five thousand dollars ($75,000) per grant
recipient.
(s) For purposes of making the computations required by Section 8 of Article XVI of the California
Constitution, the appropriation made by subdivision (a) shall be deemed to be “General Fund
revenues appropriated for school districts,” as defined in subdivision (c) of Section 41202, for the
2017–18 fiscal year, and included within the “total allocations to school districts and community
college districts from General Fund proceeds of taxes appropriated pursuant to Article XIII B,” as
defined in subdivision (e) of Section 41202, for the 2017–18 fiscal year.
44417.
The commission shall conduct an evaluation of the Teacher Residency Grant Program established in
Section 44415 and the Local Solutions Grant Program established in Section 44416 to determine the
effectiveness of these programs in recruiting, developing support systems for, and retaining special
education, and bilingual education, science, technology, engineering, and mathematics, teachers and
provide a report to the Department of Finance and the appropriate fiscal and policy committees of the
Legislature by December 1, 2023.
44418.
This article shall remain in effect only until January 1, 2027, and as of that date is repealed.
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Appendix B
Factors and Components of Effective Residency Approaches Within a Collaborative
Partnership
(Compiled from the Budget Language, the Learning Policy Institute (LPI), Bank Street
College, and National Center for Teacher Residencies (NCTR))
1. A strong, well-defined and agreed upon district/university partnership with equal
responsibilities is in place and is recognized through a formal agreement (MOU)
2. Participating LEA schools model research-based practices with diverse learners as
defined in the enabling legislation.
3. Residency program plan is based on and supported by data that demonstrates the need
for special education, single subject science, single subject mathematics and/or
bilingual teachers in the local education agency.
4. Cohorts of candidates are placed in schools or consortia of districts; cohorts must have
opportunities to share experiences including but not limited to shared courses,
seminars, informal and formal gatherings.
5. The residency experience is not less than one school year in length in one
school/district/consortium, adhering to the district calendar and is not dependent on
the preparation program’s academic calendar.
6. A fully credentialed, experienced, and effective teacher is identified as the mentor. The
candidate spends the year teaching in the mentor’s classroom.
7. There is a clear process to identify, select, and provide training to experienced teachers
who will serve as master teachers/mentors for the residents while also co-teaching with
their assigned resident.
8. Teacher preparation coursework is concurrent with the residency year.
9. Teacher preparation coursework is tightly aligned with the resident’s work in the
school/classroom.
10. There is a clear process for recruiting and selecting diverse and committed residency
candidates who demonstrate a high likelihood for success.
11. There is a clear process for how residents will be supported through a cohort model.
12. The resident shares the full range of experience with the master teacher including
planning, instruction, assessing (formative and summative), and working with families
of the students. Resident also participates as a member of the larger school community
engaging in all aspects of the responsibilities beyond the classroom such as student
supervision, committee work, and staff meetings.
13. The teacher preparation program requires candidates to complete a Commissionapproved Teaching Performance Assessment (applies to Single Subject or Multiple
Subject candidates only until a TPA is available for SPED)
14. Preparation and recommendation of candidates must be through a regionally
accredited institution of higher education (IHE) that offers, or will offer, a Teacher
Residency program model.
15. Coursework in the teacher preparation program may be taught by IHE faculty or by LEA
practitioners who meet the requirements of the approved program.
16. Teacher preparation courses may take place at the LEA or the IHE.
17. The program requires participants to commit to teach for 4 years in the district where
the candidate completed the residency program.
18. The LEA agrees to hiring priority for the resident upon successful completion of
residency program and attainment of the teaching credential.
19. Induction support is provided for residents who complete the program.
20. Candidates receive a salary/stipend during the residency.
August 10, 2018

Primary
Responsibility for
Assuring This
Factor/Component
LEA and IHE
LEA
LEA

LEA and IHE

LEA and IHE
LEA
LEA
IHE and LEA
IHE and LEA
LEA and IHE
LEA and IHE

LEA and IHE

IHE

IHE
IHE and LEA
IHE and LEA
LEA
LEA
LEA
LEA
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CALI Reads
State Personnel Development Grant (SPDG)
Request for Applications
CALI Reads Application
Overview
California’s Adolescent Literacy Initiative (CALI Reads) offers California school districts the exciting
opportunity to apply for participation in a five-year project to improve literacy outcomes for middle school
students, especially students with disabilities. Through this competitive application process, CALI Reads
will select nine California school districts to receive ongoing literacy coaching, professional development
(PD) and systems support for middle school teachers and administrators. Grant activities are supported by
a State Personnel Development Grant (SPDG) administered through the Napa County Office of Education
under the direction of the California Department of Education (CDE), Special Education Division. Districts
and/or district consortiums* who would like to be considered for participation should complete the following
application by October 12, 2018.
*Note: Small or rural districts who are unable to identify three eligible middle schools within their district for
project participation can apply as a consortium or request assistance in forming a consortium from CALI
Reads. See application materials for details on how to apply as a consortium.

Eligible Districts
All California Districts are invited to apply. Applicants will be evaluated based on the following eligibility
criteria, and prioritized accordingly:

•
•

Need — Ranks as Red, Orange, or Yellow on the CDE Dashboard in ELA Performance for all
students and students with disabilities (Note: priority given to applicants who rank on the CDE
Dashboard) accordingly;
Readiness — Demonstrates via the application narrative a focus on school-wide literacy and
support of student with disabilities, and evidence of district-wide collaboration and leadership, data
decision-making, inclusive programming and tiered systems of support.

Application Process
1. Read through the CALI Reads Application materials.
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2.
3.
4.
5.

Convene a team to complete the application.
Attend the Informational Webinar to learn more.
Submit an Intent to Apply signed by the District Superintendent.
Submit complete CALI Reads Application packet: Cover Sheet and Narrative.

Important Dates and Timeline
Intent to Apply Due: September 21, 2018 by 11:59 pm
CALI Reads Application Due: October 12, 2018 by 11:59 pm

CALI Reads Informational Webinar
September 18, 2018 at 3:30 pm - 4:30 pm Time Zone: GMT Pacific Time
Conference Number: 866-368-1647
To join the meeting: https://caspdg.adobeconnect.com/caliapplication/
Please allow time to download Adobe Connect prior to the beginning of the Webinar.

For more information, program updates or to RSVP to the Informational Webinar

CLICK HERE

Apply Now

For more information contact CALI Reads Program Coordinator,
Melina Boyd at info@calireads.org.

CALI Reads is a California Department of Education, Special Education Division project funded through a federal competitively-awarded State
Personnel Development Grant (SPDG) to California provided from the U.S. Department of Education Part D of the Individuals with Disabilities Education
act (IDEA), Office of Special Education Programs (OSEP). The purpose of the federally funded SPDG grant, Catalog of Federal Domestic Assistance
(CFDA) #84.323A, is to improve California’s system of personnel/ professional development (PD), increase the literacy of middle school students, and
improve outcomes for students with disabilities. Under the direction of the California Department of Education, Special Education Division
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Intent to Apply: Cover Sheet
On this Intent to Apply Cover Sheet, please identify the District Contact Information. Also,
please identify 3 qualifying middle schools who meet project eligibility (note: at least two of
the three identified middle schools must rank as Red, Orange, or Yellow on the CDE
Dashboard; priority given to Districts who identify 3 qualifying middle schools).
Priority will be given to Districts who submit an Intent to Apply by September 21, 2018 at
11:59 pm. Please return via postal mail, fax or email to the CALI Reads office. Acceptance is
not contingent on submitting an Intent to Apply.
Return to:

Melina Boyd, CALI Reads Program Coordinator
Research & Professional Development Center
1450 Technology Lane, Suite 200
Petaluma, CA 94954
info@calireads.org
fax (707) 762-1438

Intent to Apply Materials include:
• Cover Sheet (1 page)
• District Contact Sheet (2 pages)

Please indicate whether you will apply as a District or Consortium of Districts. Note:
Small and rural districts/schools within a similar geographic area who do not meet the
criteria of having 3-4 middle schools can apply together as a consortium.
❑ I intend to apply as a District and have identified ____ qualified middle schools
per the CDE Dashboard ranking of Red, Orange, or Yellow.
(enter number of sites here, must have 3-4 sites to apply as a district)

❑ I intend to apply as a *District Consortium (select one option below )
❑ I have identified a potential Consortium partner
_______________________________________________________
(name and address)

❑ I request CALI Reads’ help in identifying a Consortium partner in
my geographic area.

If selected, I agree to (check box):
❑ Attend an Awardee Orientation Call on December 5, 2018. The District Lead and
Fiscal Coordinator will need to attend.

12
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Intent to Apply: Contact and Demographic Information (1 of 2)
District Contact Information
District Name:

District Address:

Administrator to be Primary Contact and Oversee Project (name and job title):
Administrator Phone and Email:
Fiscal Contact to oversee contracting and invoicing (name and title):

Site 1 Participant Information
Middle School Name

Lead Administrator Name & Title

How do you rank on the dashboard?

Lead Administrator Phone & Email

(circle one)

Red

Orange

Yellow

Green/Blue

What grades are served? (circle all that apply)

K 1 2 3 4 5 6 7 8 9 10 11 12

How many students are:
Enrolled?

______ students

Have IEPs?

______ students

English language learners?

______ students

Socioeconomically disadvantaged?

______ students

Site 2 Participant Information
Middle School Name

Lead Administrator Name & Title

How do you rank on the dashboard?

Lead Administrator Phone & Email

(circle one)

Red

Orange

Yellow

Green/Blue

What grades are served? (circle all that apply)

K 1 2 3 4 5 6 7 8 9 10 11 12

How many students are:
Enrolled?

______ students

Have IEPs?

______ students

English language learners?

______ students

Socioeconomically disadvantaged?

______ students
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Intent to Apply: Contact and Demographic Information (2 of 2)
Site 3 Participant Information
Middle School Name

Lead Administrator Name & Title

How do you rank on the dashboard?

Lead Administrator Phone & Email

(circle one)

Red

Orange

Yellow

Green/Blue

What grades are served? (circle all that apply)

K 1 2 3 4 5 6 7 8 9 10 11 12

How many students are:
Enrolled?

______ students

Have IEPs?

______ students

English language learners?

______ students

Socioeconomically disadvantaged?

______ students

Site 4 Participant Information
Districts will be asked to grow the program by including an additional school site in Year 4 & 5.
Please identify a potential 4th site, if possible.

Middle School Name:

Lead Administrator Name & Title

How does this site rank on the dashboard?

Lead Administrator Phone & Email

(circle one)

Red

Orange

Yellow

Green/Blue

Does Site #4 have an assigned district or literacy
coach?
(circle one)
YES
NO
What grades are served? (circle all that apply)

What % of time are they at Site 4?

_______ %
K 1 2 3 4 5 6 7 8 9 10 11 12

How many students are:
Enrolled?

______ students

Have IEPs?

______ students

English language learners?

______ students

Socioeconomically disadvantaged?

______ students

By signing this Intent to Apply, I verify that the contact information is current and that I intend
to submit a complete CALI Reads Application by October 12, 2018.
Lead Administrator (print name) ____________________________________________
Lead Administrator (sign name) _____________________________ Date: _____________
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From:
To:
Subject:

NPSA
NPSA
2019 NPA Certification - Nonmedical Care Room and Board

Dear Select Nonpublic Agency Administrators,
Effective January 1, 2019, it will be the policy of the California Department of
Education (CDE) to no longer authorize nonpublic agencies (NPAs) to provide nonmedical care, room and board (NMCRB) as a related service under California Code of
Regulations, Title 5 (5 CCR) Section 3051.24. Any “Other Related Services” that are
authorized by the CDE on a case‑by‑case basis under 5 CCR 3051.24 shall only be
provided by staff who possess a license issued by the California Department of
Consumer Affairs or other state licensing office, or a credential issued by the
California Commission on Teaching Credentials that authorizes that service in
accordance with that regulation.
Those NPAs that are currently certified to provide NMCRB through an affiliated
residential treatment center (RTC) may retain their current authorization for the 2018
certification year, but will not be renewed for NMCRB beginning January 1, 2019, nor
will the CDE collect licenses or information related to an RTC for NPA certification
applications.
If a student is placed at a RTC by an individualized education program team, it would
be outside of the NPA certification program and the placing agency would need to
seek alternative programs and/or funding sources when considering these types of
services.
If you have any questions regarding this subject, please contact the Nonpublic
Agencies Unit, Special Education Division, by phone at 916-319-0141 or by e-mail at
NPSA@cde.ca.gov.

28

29

From: bounce-1574694-6135320@mlist.cde.ca.gov <bounce-1574694-6135320@mlist.cde.ca.gov> On
Behalf Of SPECEDINFOSHARE
Sent: Wednesday, August 22, 2018 3:37 PM
To: Ginese Quann <gquann@edcoe.org>
Subject: Nonpublic Schools/Agencies: Audit Requirement Policy Update

Date:

August 22, 2018

Subject:

Official Message from the State Director of Special Education

The Purpose of this correspondence is to provide an update on the California
Department of Education (CDE) application for nonpublic school (NPS) and nonpublic
agency (NPA) certification process and the requirement that an entity-wide audit be
submitted with an application for certification. Effective June 29, 2018, the audit
requirement will apply only to an NPS that also operates a licensed children’s institution.
During the 2017 certification cycle, any NPS/A seeking certification from the CDE was
required to submit an entity-wide audit with their application per California Education
Code (EC) Section 56366.1(l)(1), and California Code of Regulations, Title 5, Section
3060(c)(13). The CDE determined that in the interest of ensuring that students in
California have continual access to related services, any NPS/A that did not submit an
entity-wide audit would be issued a conditional certification with submission of all other
required components other than the audit. Those NPS/As that met the statutory and
regulatory certification application requirements including the submission of an entitywide audit, received an approved certification.
With the passage of Assembly Bill 1808, Chapter 32, Statutes of 2018, the statutory
language regarding the entity-wide audit has been amended to align with the original
intent of the requirement and now applies only to an NPS that also operates a licensed
children’s institution. If the applicant is an NPS that also operates a licensed children’s
institution, an entity-wide annual audit must be submitted. The entity-wide audit must
identify costs and revenues, by entity, in accordance with generally accepted
accounting and auditing principles. The audit shall clearly document the amount of
moneys received and expended on the educational program provided by the nonpublic,
nonsectarian school per EC Section 56366.1(1)(c). Renewing NPS/As will find the
updated requirements reflected in the 2019 renewal application documents.
If you have any questions regarding this subject, please contact the Focused Monitoring
Technical Assistance Vl Unit by phone at 916-327-0141 or by email at
NPSA@cde.ca.gov.
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CALPADS Update Flash #138
Date: July 24, 2018
To:

Local Educational Agency (LEA) Representatives

From: California Department of Education (CDE) —
California Longitudinal Pupil Achievement Data System (CALPADS) Team

Assigning Grade Levels for Ungraded Elementary and
Ungraded Secondary Students
Grade levels Ungraded Elementary (UE) and Ungraded Secondary (US) were retired in
CALPADS as of June 30, 2018. In the past, these grade levels have often been used for
students with disabilities. LEAs should ensure appropriate grade level placement of all
students who have been assigned grade levels of UE or US. For students with disabilities,
LEA should consider the student’s Individualized Education Program (IEP) and what is
best for the student using the following guidance:
Ungraded Elementary: Students who were previously identified with a grade level of UE
should be assigned the grade level most aligned with the student’s age at the time of
enrollment. The chart below shows examples of grade level assignments by age:
Age
5
6
7
8
9
10
11
12
13

Grade
K
1
2
3
4
5
6
7
8

Ungraded Secondary: Students who were previously identified with a grade level of US
should either be assigned the grade level most aligned with their age, or a grade level
based on credits earned.
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July 24, 2018
Page 2 of 2
•

Age-based Grade Level Assignments: Students of secondary age who have not
earned enough high school credit to be placed in grades nine through 12 may be
assigned the grade level that is most aligned with their age. Students who are ages
18-22 and in transition or work experience programs and were previously placed in
US should be assigned to grade 12*.
*Please note the student has not previously attempted or taken the California
Science Test, the student will be required to take or attempt to take the test.
Scenario: John is a student with a disability and is 18 years old. He attends school
with his same-age peers in a fully-integrated setting in 12th grade. To continue his
learning success and personal empowerment in this setting, the IEP team
determines that he will be assigned grade 12

•

Credits-based Grade Level Assignments: Students who have earned enough
high school credit to fall within any grades nine through 12 can be assigned a grade
level based on the number of credits they have earned towards a high school
diploma.

•

Scenario: Ann is a 17-year old student with a disability and has attained credits
equivalent to a 10th grade student. The IEP team believes that having Ann
assigned to 10th grade will ensure that she can achieve all her goals and credits for
a high school diploma.

NOTE: Further guidance regarding assigning grade levels in Dashboard Alternative School
Status (DASS) schools is forthcoming.
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-SACRAMENTOPROFESSIONAL
LEARNING
OPPORTUNITIES

Training

Paraeducator Academy
Writing Grade Level Standards-Aligned
Compliant IEP Goals Focused on
Outcomes
CPI Enhanced Nonviolent Crisis
Intervention Certification

Date & Location
October 11, 2018
9:00 - 4:00 PM
Sacramento Area
October 24, 2018
9:00 - 4:00 PM
Sacramento Area
October 25, 2018
9:00 - 4:00 PM
Sacramento Area

Register at

https://goo.gl/mwvdUL

https://goo.gl/d8bCwA

https://goo.gl/fXGoW4

For any questions about upcoming Professional Learning offerings, contact our
Professional Learning team at SELPAPD@EDCOE.org or at 530-295-2462
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-BAY AREAPROFESSIONAL
LEARNING
OPPORTUNITIES

Training
Writing Grade Level Standards-Aligned Compliant IEP
Goals Focused on Outcomes
CPI Enhanced Nonviolent Crisis Intervention
Recertification
Preventing and Responding to Threats of Suicide and
Self-Harm
Writing Grade Level Standards-Aligned Compliant IEP
Goals Focused on Outcomes
Paraeducator Academy

Trauma-Informed Practices in Schools

SEIS 101

Date & Location
September 20, 2018
8:30 - 3:30 PM
South Bay Area
September 24, 2018
8:30 - 12:30 PM
South Bay Area
October 3, 2018
8:30 - 3:30 PM
South Bay Area
October 4, 2018
9:00 - 4:00 PM
East Bay Area
October 23, 2018
8:30 - 3:30 PM
South Bay Area
October 24, 2018
8:30 - 3:30 PM
East Bay Area
October 29, 2018
8:30 - 3:30 PM
East Bay Area

Register at
https://goo.gl/Z3gtCs

https://goo.gl/GtKYE2

https://goo.gl/wmQGdm

https://goo.gl/NkdcUj

https://goo.gl/ZkKNdg

https://goo.gl/ruyvAz

https://goo.gl/43PtNS

For any questions about upcoming Professional Learning offerings, contact our
Professional Learning team at SELPAPD@EDCOE.org or at 530-295-2462
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-LOS ANGELESPROFESSIONAL
LEARNING
OPPORTUNITIES

Training
CPI Enhanced Nonviolent Crisis Intervention
Certification
Paraeducator Academy
Writing Grade Level Standards-Aligned Compliant
IEP Goals Focused on Outcomes
Writing Grade Level Standards-Aligned Compliant
IEP Goals Focused on Outcomes
Verbal De-Escalation: The PreventionIntervention-Postvention Cycle
Verbal De-Escalation: The PreventionIntervention-Postvention Cycle

Date & Location
September 25, 2018
9:00 - 4:00 PM
Valley Palmdale Area
October 9, 2018
9:00 - 4:00 PM
Los Angeles Area
October 11, 2018
9:00 - 4:00 PM
Valley Palmdale Area
October 16, 2018
9:00 - 4:00 PM
Orange County Area
October 18, 2018
9:00 - 4:00 PM
Valley Palmdale Area
October 22, 2018
9:00 - 4:00 PM
Orange County Area

Register at
https://goo.gl/py35zL

https://goo.gl/P7bK99

https://goo.gl/qdu8KS

https://goo.gl/J5EJv5

https://goo.gl/zV4xV7

https://goo.gl/5gdxH1

For any questions about upcoming Professional Learning offerings, contact our
Professional Learning team at SELPAPD@EDCOE.org or at 530-295-2462
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- SAN DIEGO PROFESSIONAL
LEARNING
OPPORTUNITIES

Training
CPI Enhanced Nonviolent Crisis Intervention
Recertification
Verbal De-Escalation: The PreventionIntervention-Postvention Cycle
CPI Enhanced Nonviolent Crisis Intervention
Recertification
Instructional Strategies for Struggling Readers and
Students with Dyslexia for Teachers
Paraeducator Academy

Date & Location
October 2, 2018
8:30 - 12:30 PM
San Diego Area
October 9, 2018
8:30 - 3:30 PM
San Diego Area
October 9, 2018
9:00 - 1:00 PM
Temecula/Riverside Area
October 23, 2018
8:30 - 3:30 PM
San Diego Area
October 30, 2018
8:30 - 3:30 PM
San Diego Area

Register at
https://goo.gl/uDjbKf

https://goo.gl/pVQvx5

https://goo.gl/u5kbyT

https://goo.gl/jgTAa1

https://goo.gl/gJgizA

For any questions about upcoming Professional Learning offerings, contact our
Professional Learning team at SELPAPD@EDCOE.org or at 530-295-2462
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-ONLINEPROFESSIONAL
LEARNING
OPPORTUNITIES

Training

Webinar: Autism Spectrum Disorder
(ASD) PART 1
Webinar: Autism Spectrum Disorder
(ASD) PART 2

Date & Location
October 4, 2018
2:00 - 4:00 PM
All Regions
October 23, 2018
1:00 - 4:00 PM
All Regions

Register at

https://goo.gl/VVs95c

https://goo.gl/L3W7X7

For any questions about upcoming Professional Learning offerings, contact our
Professional Learning team at SELPAPD@EDCOE.org or at 530-295-2462
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Fall Registration
October 9th
Los Angeles

October 30th
San Diego

October 23rd
Bay Area

October 11th
Sacramento

Spring Registration
February 27th
Los Angeles

February 12th
San Diego

February 12th
Bay Area

February 20th
Sacramento

WHO SHOULD ATTEND?
The SELPA is offering this academy twice this year in each of the four regions. All
paraeducators are invited. This academy is only offered to partners of the El Dorado
Charter SELPA.

PARTICIPANT OUTCOMES
Highly skilled paraeducators are an integral component of a quality educational
program. Under the supervision of an appropriately credentialed educator,
paraeducators are responsible for the support of students with disabilities in the least
restrictive setting as outlined in the IEP. To be effective in this vital role, and to ensure
positive student outcomes, paraeducators require ongoing focused training. In addition,
a clear understanding of the delivery of individualized adaptations and educational
supports for students across school settings is essential.
Join us for a one-day academy designed to provide tools and resources to equip
paraeducators in supporting students toward positive student outcomes.

More information at:
charterselpa.org/academies/
The El Dorado Charter SELPA | 6767 Green Valley Road, Placerville, CA | (530) 295-2462

40

41

CHIME Institute’s

“Creating Inclusive Environments”
Professional Development Workshop
Hosted by:
Dr. Erin Studer, Executive Director
Jennifer Hill, Principal Grades K - 5th
Kathy Jamison, Principal Grades 6th-8th
Imagine a world where all children are equally valued, a world where all children are seen as a gift.

CHIME INSTITUTE
Infant/Toddler
Program
Tel. 818-677-2922

Preschool & Kindergarten
Inclusion Program
Tel. 818-677-2922

Schwarzenegger Community
School Grades K-8
Tel. 818-346-5100

19722 Collier Street, Woodland Hills, CA 91364
www.chimeinstitute.org
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CHIME Institute’s Mission

The CHIME Institute develops and implements model programs that support an inclusive
educational environment for children ages birth to 14 years of age of varying cultures and
abilities, including children who are gifted and talented, children who are typical learners
and children with disabilities, to achieve their maximum potential.

The Institute provides dynamic research and training environments to disseminate best
educational practices in collaboration with California State University Northridge, Michael D.
Eisner College of Education.

About CHIME Institute

The CHIME Institute, a nonprofit organization established in 1990, is a national leader in the
development and implementation of an unique model of inclusive education. The institute
began with an early childhood program based at California State University, Northridge. The
success of the early childhood program, coupled with the needs of the community and sound
research, prompted a group of parents and Cal State Northridge faculty to develop a charter
elementary school in 2001 and a charter middle school in 2003. The two schools were
merged into kindergarten through 8th grade in 2010 and named the CHIME Institute's
Schwarzenegger Community School.
Inclusive education at CHIME Institute means that children who reflect the demographics of
the surrounding region-including children who develop typically, children with special needs
and children who are gifted-learn side by side. CHIME's model allows for the individual needs
of each child to be addressed in a manner that enhances each child's strengths while also
addressing learning needs.

About the CHIME Institute's
“Creating Inclusive Environments” PD
• Looking for “best practice” methods to help include students with disabilities?
• Trying to refine your co-teaching and curriculum planning systems?
• Working to get everyone on board with your service delivery model?
Want a little help?
Consider being a participant in CHIME Institute’s “Creating Inclusive Environments” PD
Workshop.
Your school will need to send a minimum of 1 administrator, 1 special educator, and 1
general educator to a three day workshop. Follow up with on-site coaching and additional PD
webinars will follow.
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“Creating Inclusive Environments” PD will provide training on the
following practices to support the inclusion of students
with special needs:

1. Thematic and Project-Based Learning:
Project-based learning allows for discovery on a variety of levels. Through large units linked to the Common
Core Standards, students develop a "deep" understanding of key concepts, make connections between
content areas and practice skills needed to apply new concepts. In addition, students learn social and
problem-solving skills as they work together.
2. Collaboration
Co-Teaching In a co-teaching model general education and special education teachers are partners in
teaching, planning, and assessment. This team approach brings a variety of strengths to the classroom.
Teachers meet in advance of teaching to plan strategies to address the needs of each individual students.
Related Services are embedded. By embedding them in general education classrooms, related service staffsuch as occupational therapists or speech pathologists provide targeted support for students with disabilities
that benefit all students. These experts train the teachers to implement evidence-based strategies to benefit
all students.

Paraprofessionals Paraprofessionals are trained assistants who provide additional support in the classroom.
Teachers and paraprofessionals work together to implement the instruction of all students. In addition,
paraprofessionals provide the needed assistance of an additional adult to support students in small groups
and individualized help. In the classroom teacher's absence, the paraprofessional can serve as the chief source
of information for the substitute teacher. These partners become a critical component of the team as a whole.
3. Schoolwide Positive Behavior Support:
A proactive approach to supporting student behavior that is now applied in schools across the country,
Schoolwide Positive Behavior Support has been a critical component of CHIME's model from its inception.
Expectations are taught and reinforced through the use of motivation, recognition, and careful analysis of
misbehavior. Social skills and bullying prevention curricula are used and reinforced school wide. All students
are viewed as key stakeholders who can help address school problems.
4. Family Partnerships:
Administration, faculty and families come together to face challenges head on. Family input is welcomed on a
range of issues impacting the school community, and families are considered experts on their children.
Partnerships with families support school programs through a wide range of volunteer opportunities.
5. Differentiated Instruction:
Adjustments are made based on individual student need to provide access to the core curriculum;
Content, Process, Product; Curriculum is extended, modified, or accommodated based on the ability level of
the student. Access to hands on learning, project-based learning, constructivist techniques, direct instruction,
and variety of documentation methods. GATE strategies used in every classroom- Depth and Complexity Icons
and the middle school embedded honors program.
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CHIME Institute’s Schwarzenegger Community School Honors:
Named "Charter School of the Year" by the California Charter Schools Association in 2004.
Recognized as "fast becoming a model for full inclusion and provides a blue print locally and around the
country" by the U.S. Department of Education in 2005.
"Breakthroughs in Inclusive Education" honor from the international advocacy and civil rights organization,
TASH, in 2007.
Featured in Unique Schools Serving Unique Students published by the National Center on Reinventing Public
education in 2009.
Awarded the 2012-13 Grazer Outstanding Achievement in Learning (GOAL) by California Department of
Education, California Advisory Commission on Special Education (ACSE).
Recipient of State Farm Youth Advisory Board Grant in for CHIME’s Children Leading Our Children
Kinetically (CLOCK) Project
CHIME’s Creating Inclusive Environments Program Awarded 2013-14 LAUSD Charter School SELPA
dissemination grant to provide professional development to other schools in order to support increased capacity
for serving students with moderate to severe needs within charter schools.
Awarded "Favorite Charter School" by the Readers of the Daily News in 2011, 2012, 2013 and 2014.

Facts about the “Creating Inclusive Environments” PD

Who: Inviting COP member schools to a new professional development program in creating inclusive education
environments for students with special needs.
What: This 2 1/2 day workshop will help schools learn about specific elements of creating inclusive classrooms,
allow schools to observe a fully inclusive education environment, and to develop an action plan for helping their
school become more inclusive. Participants will also have three online follow-up webinars to further develop
their skills. Participating schools will also have two in-person follow up PD sessions from a CHIME professional
development provider.
Website: For additional information and registration - www.chimeinclusionpd.org
Where: CHIME Charter School 19722 Collier Street, Woodland Hills, Ca 91364
How: The development of this PD and the fee for participation for selected COP schools is being funded by a
Charter Operated Programs special projects grant. All Schools not funded by the COP grant may pay for the
conference. Conference attendance costs $475 per attendee. Schools may also pay an additional fee of $600 for
follow up coaching and support for the school year.
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How Do I Register?

About The CHIME Institute

Register now on our website at
CHIMEnd.org and submit a purchase order
number or send in a first installment check
for the cost of the program ($1,000 total –
$500 per semester due in September and
January). Confirmation of your enrollment in
the program will follow via email in addition
to an enrollment packet. All payments
should be sent to the CHIME Institute:
19722 Collier Street Woodland Hills, CA
91364. If you are interested in CEUs, there’s
an additional cost to Brandman University of
$180 (2 CEUs) per course.

The CHIME Institute, a nonprofit
organization established in 1990, is a national
leader in the development and
implementation of a unique model of
inclusive education. The institute began with
an early childhood program based at
California State University, Northridge
(CSUN) and expanded to a charter
elementary school in 2001 and middle school
in 2003. CHIME's model allows for the
individual needs of each child to be
addressed in a manner that enhances each
child's strengths while also addressing
learning needs.

N e urod evel opm e n t al
S tr e ng th - B as ed
A p pro ac h to Tea c hi ng
a n d L e ar ni n g

Past Participants Say…
•
•
•
•

My knowledge and perception of students is
much clearer and focused; every construct
has greatly impacted my teaching.
I’m better able to think about the science
and art of instruction, rather than my
personal assumptions and beliefs.
I now see kids through these new lenses and
really think about how to capitalize on their
strengths and support their weaknesses
I have changed in the way that I interact
with my students.

An Online
Professional
Development Program

CHIMEnd.org

CHIME serves as a model for educators through
its partnership with CSUN’s Michael D. Eisner
College of Education and the Los Angeles Unified
School District. It facilitates research
opportunities and regularly hosts local, national
and international visitors who are interested in
replicating CHIME's successes in their own
schools and communities.

CHIMEnd.org

The Neurodevelopmental Certificate
Program was developed with support from
the Oak Foundation and California State
University, Northridge.
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The Neurodevelopmental
Strength-Based Program

Program Information

ND Program Courses
Co ur s e 1

Introduction to Neurodevelopment and
Instructional Decision Making: Attention and
Memory
Co ur s e 2

Who: The program is designed for general
education teachers, special education teachers,
school administrators, and service providers.

This online professional development
program is designed to address the learning
differences of K-12 students through a
unique and innovative series of courses on
Neurodevelopment (ND), with an emphasis
on a strength-based approach to teaching
and learning. The CHIME Institute offers this
program to provide educators with tools to
facilitate student success. At the end of the
5-course 9-month series, participants will
earn a Certificate in a Neurodevelopmental
Strength-Based Approach to Teaching and
Learning. Up to 10 CEUs may be earned
from Brandman University.

What: The program focuses on eight
neurodevelopmental constructs of learning
(Language, Memory, Attention, Social Cognition,
Higher Order Cognition, Neuromotor, TemporalSequential Ordering, and Spatial Ordering).
Educators gain knowledge about the
neurodevelopmental constructs, how to observe
them in their students, and how to use their
knowledge to guide effective instructional decision
making for all children and adolescents.
When: This five-course program series, offered
entirely online, begins in September and ends in
May. Each course is 6 weeks long with time allotted
between courses and for winter break. Customized
scheduling and discounts are available for groups
of 20 or more.
Where: All program elements are delivered online.
Participants are grouped in a cohort model and are
expected to complete readings and assignments in
an assigned timeframe. Synchronous online class
sessions are provided to enhance interaction with
the instructor and among the cohort.

Instructional Decision Making: Language and
Higher Order Thinking
Co ur s e 3

Instructional Decision Making: Temporal
Sequential Ordering and Spatial Ordering
Co u rs e 4

Instructional Decision Making: Neuromotor
and Social Cognition
Co ur s e 5

Putting it All Together: Analyzing and Applying the
Neurodevelopmental Strength-Based Approach to
Teaching and Learning in K-12 Schools
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EL DORADO CHARTER SELPA

COMMUNITY ADVISORY COMMITTEE
About CAC
The El Dorado Charter SELPA’s Community Advisory Committee is a dynamic, collaborative partnership comprised of
educators, parents/guardians, and community members. The CAC provides an opportunity for members to be involved and
provide input to the Charter SELPA regarding the Special Education Local Plan, annual priorities, parent/guardian education,
and other special education-related activities. The CAC holds three meetings annually to address topics of interest to families
of children and young adults with disabilities.
Why Join the CAC?
• Assist in building relationships and communication between schools, parents/guardians and related agencies.
• Encourage community and parental/guardian involvement in the review of the Special Education Local Plan.
• Provide families an opportunity to share resources and support within their school and community.

Meeting Dates
(Via Webinar)

October 2, 2018		
January 22, 2019		
April 9, 2019		

4:00pm-5:00pm
4:00pm-5:00pm
4:00pm-5:00pm

How to Attend a CAC Meeting Virtually
CAC meetings are held online via Zoom. To receive registration information to attend CAC meetings or for questions related to
the meetings, please e-mail selpapd@edcoe.org.
Where Do I Find More Information About CAC?
For additional information regarding CAC, please visit the El Dorado Charter SELPA Community Advisory Committee webpage
at: CharterSELPA.org/Parent-Resources/#CAC

EL DORADO

CHARTER SELPA
CharterSELPA.org/Parent-Resources/#CAC
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EL DORADO CHARTER SELPA

COMMUNITY ADVISORY COMMITTEE
COMITÉ CONSULTIVO COMUNITARIO

ACERCA DEL CAC
El Comité Consultivo Comunitario de las escuelas autónomas del Charter SELPA de El Dorado es una asociación dinámica, de
colaboración, que incluye educadores, padres/tutores, y miembros de la comunidad. El CAC es una oportunidad para que los
miembros se involucren y realicen aportes a la charter SELPA sobre el Plan Local de Educación Especial, las prioridades anuales,
la educación de padres y tutores, y otras actividades relacionadas con la educación especial. El CAC realiza tres reuniones
anuales para tratar temas de interés para las familias de los niños y adultos jóvenes con discapacidades.
¿POR QUÉ UNIRSE AL CAC?
• Para ayudar a construir relaciones y comunicaciones entre las escuelas, padres/tutores y entidades relacionadas.
• Para alentar la participación de la comunidad y de los padres/tutores en la revisión del Plan Local de Educación Especial.
• Para darle una oportunidad a las familias de compartir recursos y apoyo dentro de su escuela y de su comunidad.

Fechas de las Reuniones
(A través de seminarios por internet)

2 de Octubre de 2018		
22 de Enero de 2019		
9 de Abril de 2019		

4:00pm-5:00pm
4:00pm-5:00pm
4:00pm-5:00pm

¿CÓMO ASISTIR A UNA REUNIÓN VIRTUAL DEL CAC?
Las reuniones del CAC se realizan en línea a través de Zoom. Para recibir información sobre el registro para asistir a las
reuniones del CAC o para realizar preguntas sobres las reuniones, por favor envíe un correo electrónico a selpapd@edcoe.org.
¿DÓNDE ENCUENTRO MÁS INFORMACIÓN SOBRE EL CAC?
Para más información sobre el CAC, por favor visite el sitio web del Comité Consultivo Comunitario de la charter SELPA de El
Dorado en: CharterSELPA.org/Parent-Resources/#CAC

EL DORADO

CHARTER SELPA
CharterSELPA.org/Parent-Resources/#CAC
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El Dorado Charter SELPA
Special Education Local Plan Area

National Resource List for Families
Agency
ADDitude Magazine
Administration on
Developmental
Disabilities

Alexander Gram Bell
Association for the Deaf
American Academy of
Audiology
American Council for the
Blind
American Foundation for
the Blind
American SpeechLanguage – Hearing
Association
ARC of the United States
Argumentative and
Alternative
Communication
Connecting Young Kids
(YAACK)
Association for Persons
with Severe Handicaps

Association to Benefit
Children
Autism Society

Expertise
Magazine with ADHD/LD
strategies & Support
Ensures individuals with
developmental
disabilities & their
families are able to fully
participate in the
community.
Early diagnosis and
intervention of childhood
hearing loss.
Promotes quality hearing
& balance care by
advancing the profession
of audiology.
Increases the
independence, security,
equality or opportunity
and quality of life.
Assists students with
vision loss to equal
access & opportunity to
excel at school.
Resources to help you
understand
communication disorders
Promotes & protects the
human rights of people
w/disabilities
Guidance for families
with children w/special
communication needs
Works toward inclusion
for people with
significant disabilities
through advocacy,
research, professional
development, policy.
Early childhood
education, youth, family
and mental health
programs.
Latest information on
Autism including
treatment, education,
research and advocacy.

Website

Contact

http://www.additudemag.com/

(646) 366-0830

http://www.acl.gov/programs/aidd/index.aspx

(202) 401-4634

http://www.agbell.org/

(202) 204-4700

http://www.audiology.org/

(800) 222-2336

http://www.acb.org/

(800) 424-8666

http://www.afb.org/default.aspx

(212) 502-7600

http://www.asha.org/

(800) 638-8255

http://www.thearc.org/

(800) 433-5255

http://cehs.unl.edu/documents/secd/aac/YAACK
.pdf
Website is a downloadable PDF

http://tash.org/

(202) 540-9020

http://www.a-b-c.org/

(212) 845-3821

http://www.autism-society.org/

(800) 328-8476

1|Page
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Agency
Autism Speaks

Beginnings

Center for Early Literacy
Learning

Center for Effective
Collaboration and
Practice
Center on the Social and
Emotional Foundations
for Early Learning

CHADD- The National
Resource on ADHD
Hallowell Center
Individual with Disability
Act
Junior Blind of America

LD Online
Learning Disabilities
Association of America

National Association with
Down Syndrome
National Autism Center

National Down
Syndrome Congress

National Down
Syndrome Society
National Institute of
Arthritis and
Musculoskeletal and Skin
Diseases
National Institute on
Deafness and Other
Communication
Disorders
National Organization for
Rare Disorders

Expertise
Funds research into
causes, prevention,
treatments and cure for
autism.
Emotional support &
access to information for
families with deaf or
hard of hearing children
(0-21)
Promote the adoption &
sustained use of
evidence-based early
literacy learning
practices.
Extensive web links
related to emotional &
behavioral problems
Strengthens capacity of
Head Start and child
care programs to
improve the social &
emotional outcome of
young children
Helps improve the lives
of those affected by
ADHD
Balanced treatment for
children with emotional
and learning disabilities
Early intervention
services
Provides children with
vision loss the skills
needed to reach their
greatest potential.
Information / advice for
children with learning
disabilities and ADHD.
Leading programming,
research & advocacy for
people with brain-based
learning and attention
issues.
Support and resource
referrals for families of
Down Syndrome children
Evidence-based
information on the
treatment of Autism
Spectrum Disorder
National resource of
support & information
for anyone touched by or
seeking to learn about
Down Syndrome.
National Advocate for
people with Down
Syndrome
Support research into
the causes, treatment, &
prevention of arthritis,
musculoskeletal & skin
diseases.
Research in the normal
& disordered processes
of hearing, balance,
taste, smell, voice,
speech and language
Patient advocacy for
patients w/rare diseases

Website

Contact

https://www.autismspeaks.org/

(888) 288-4762

http://www.ncbegin.com/

(919) 850-2746

http://www.earlyliteracylearning.org/

info@puckett.org

http://cecp.air.org/

center@air.org

http://csefel.vanderbilt.edu/

(615) 322-8150

http://www.chadd.org/

Carolyn Brooks:
carolyn.brooks@edcgov.us

http://www.drhallowell.com/

(415) 967-0061

http://idea.ed.gov/
https://www.juniorblind.org/

(323) 295-4555

http://www.ldonline.org/

http://www.ncld.org/

info@ncld.org

http://www.nads.org/

(630) 325-9112

http://www.nationalautismcenter.org/

(877) 313-3833

http://www.ndsccenter.org/

(888) 232-6372

http://www.ndss.org/

(800) 221-4602

http://www.niams.nih.gov/

(877) 226-4267

https://www.nidcd.nih.gov/

(800) 241-1044

http://rarediseases.org/

(203) 744-0100

2|Page
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Agency
National Organization on
Disability (NOD)
National
Speech/Language
Therapy Center

Office of Special
Education &
Rehabilitation Services
Parenting Special Needs
Magazine
Perkins Scout

Positive Behavioral
Intervention & Support

Shriner’s Hospitals for
Children
Center for Parent
Information and
Resources – Formerly
NICHCY
The Division for Early
Childhood

The National Early
Childhood Technical
Assistance Center

Expertise
Focuses on increasing
employment
opportunities for
disabled persons.
Family friendly practice
working w/children who
have a variety of speech
language, motor and
cognitive disorders &
difficulties.
Education &
rehabilitation to improve
the outcomes of people
with disabilities
Information & inspiration
for parents of children
w/special needs
Online resources on all
aspects of visual
impairments and
blindness
Implementing positive
behavioral intervention
on the social, emotional
and academic outcomes
for students
w/disabilities
Provides highest quality
care for special
healthcare needs of
children
Central resource of
information for parents
of children w/disabilities
Support for families to
enhance the optimal
development of
developmental delayed,
disabled and at risk
children (0-8).
Improves state early
intervention & early
childhood special
education service
systems.

Website

Contact

http://www.nod.org/

(646) 505-1191

http://www.nationalspeech.com/

(202) 470-4185

http://www2.ed.gov/about/offices/list/osers/ose
p/index.html

(202) 245-7468

https://parentingspecialneeds.org/

(772) 532-4423

http://www.perkinselearning.org/scout

http://www.pbis.org/

support@pbis.org

http://www.shrinershospitalsforchildren.org/

(813) 281-0300

http://www.parentcenterhub.org/ptacs/

Debra Jennings
debra@parentcenterhub.org

http://www.dec-sped.org/

(310) 428-7209

http://ectacenter.org/

(919) 962-2001
ectacenter@unc.edu
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El Dorado Charter SELPA
Special Education Local Plan Area

State Resource List for Families
Agency

Expertise

Accessibility
Resource/
Telecommunications

Telecommunications
access for people w/
disabilities

American Society for
Deaf Children
Blind Babies Foundation

Information for families
with deaf children
Specializes in early
intervention, providing
in-home services to
help increase visual
functioning, sensory
awareness and
communication skills.
List of California
agencies providing
resources for families of
children w/disabilities
Helps increase the
independence,
security, equality of
opportunity and quality
of life for all blind &
visual impaired people
Provides information and
resources for parent of
procedural safeguards
regarding students (321)
Non-crisis mental
health programs
Early intervention
services to infants and
toddlers with disabilities
and their families.
Advancing the
profession of speechlanguage pathology
Assists in improving
educational outcomes for
individuals with
exceptionalities
Uses applied behavior
analysis in the
treatment of Autism
spectrum disorder
Provides audiology
services, Earlyintervention & family
support for parents of
deaf children
Comprehensive
resources for
neurodevelopmenta
l disorders

California Community
Parent Resource Centers
California Council of
the Blind

California Department of
Education/Family
Involvement and
Partnership
California Department
of Mental Health
California Early Start
Program
California Speech –
Language –
Hearing Association
California State
Federation, Council for
Exceptional Children
Center for Autism
and Related Disorders
(CARD)
Center for Early
Intervention on
Deafness
Center for Excellence
in Developmental
Disabilities

Website

Contact

(800) 772-3140

http://deafchildren.org/

(800) 942-2732

https://www.juniorblind.org/web/index.php/pr
ograms/south/children-s-services/blindbabies-foundation

(323) 290-6289

http://www.cde.ca.gov/sp/se/qa/caprntorg.asp

(916) 319-0400
StPerez@cde.ca.gov

http://www.ccbnet.org/

(916) 441-2100

http://www.cde.ca.gov/sp/se/fp/

(800) 926-0648

http://www.dhcs.ca.gov/services/Pages/Mental
HealthPrograms-Svcs.aspx

(916) 322-7445

http://www.dds.ca.gov/earlystart/index.cfm

(916) 654-1690

http://www.csha.org/

(916) 921-1568
csha@csha.org

https://calstatecec.org/

info@calstatecec.org

http://www.centerforautism.com/home.aspx

(855) 345-2273

http://ceid.org/

(510) 848-4801
info@ceid.org

http://www.ucdmc.ucdavis.edu/mindinstitute/c
enters/cedd.html/

(916) 703-0300

1|Page
January 12, 2017

54
Agency
Clearinghouse for
Specialized Media and
Translations (CSMT)

Communication
Technology Education
Center (CETC)

Disability Rights
California

Down Syndrome
Connection of the Bay
Area
Down Syndrome
Information Alliance

Family Resource Center
Network of California

Family Voices of
California
First 5 California

Foundation for Fighting
Blindness

GoDandelion

Head Start

Expertise
Produces accessible
versions of textbooks,
workbooks and literature
books adopted by the
State Board of Education
Products and Services.
Provides services in
Augmentative &
Alternative
Communication (AAC)
using the personalized
methods or devices to
increase a person’s
ability to communicate
Services for disabled
children and families on
advice, training,
legislative advocacy,
investigative, and
mental health and
support services.
Provide resources,
technology & education
for with Down Syndrome
and their families.
Provides support and
resources to empower
individuals with Down
Syndrome, their families
and our community
Support services &
resources in many
languages including
newsletters, resource
libraries, websites
parent-to-parent groups,
sibling support groups,
warmlines and
information & referral for
parents.
Working to ensure
quality healthcare for
children/youth w/special
health care needs
Comprehensive system
of education, health
services, & childcare for
children 0 to 5.
Drives research that will
provide preventions,
treatments and cures for
people affected by
retinitis pigmentosa,
macular degeneration,
Usher syndrome and the
entire spectrum of
retinal degenerative
diseases.
Connects parents raising
special needs children,
supports them in caring
for their children and in
overcoming obstacles.
Provides family focused
child development &
school readiness services
including education,
health, nutrition and
mental health.

Website

Contact

http://www.cde.ca.gov/re/pn/sm/

(916) 445-5103
csmt@cde.ca.gov

http://www.supportedlife.org/ctec/

(916) 921-5639

http://www.disabilityrightsca.org/index.htm

(916) 504-5800

http://www.dsconnection.org/index.php

(925) 362-8660
dscba@dsconnection.org

http://downsyndromeinfo.org/

(916) 658-1686
info@downsyndromeinfo
.org

http://www.frcnca.org/

(916) 993-7781

http://www.familyvoicesofca.org/

(415) 282-7494

http://www.ccfc.ca.gov/

(916) 263-1360
info@ccfc.gov

http://www.blindness.org/

(800) 683-5555

http://www.sacramentoparent.com/specialneeds.html

(530) 888-0573

http://headstart.seta.net/

(916) 263-3804
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Agency
Hearing and Speech
Center of Northern
California

Learning Disabilities
Association of California

Parent’s Link

Parents Helping Parents

Positive Environments,
Network of Trainers

Sacramento Area Speech
and Hearing Association
(SASHA)

Society for the Blind –
Sacramento
Special Olympics
Speech-Language
Pathology and Audiology
and Hearing Aid
Dispensers Board
Supporting Early
Education Delivery
Systems (SEEDS)
Team of Advocates for
Special Kids

The Special Edge
Newsletter

Expertise
Provides life-long
professional services to
support all people with
hearing loss or
communication
difficulties in achieving
their goals.
Provides information &
training to parents
children with learning
disabilities, teachers and
other professionals who
with this individuals with
learning disabilities.
Information, resources,
networking and
mentoring for families of
deaf and hard of hearing
children.
Provides information,
training and resources to
build strong families and
improve systems of care
for families of children
with special needs
Provides information and
resources for educators
striving to achieve high
educational outcomes
through the use of
proactive positive
strategies.
Provides education to
Speech Language
Pathologists and
Audiologist in the
greater Sacramento
Area.
Provides services and
classes to blind or low
vision people.
Year-around sports
training and athletic
competition
Regulates the practices
of speech-language
pathology, audiology,
and hearing aid
dispensing in California
by licensing
Creates avenues and
tools to increase
improvement of
partnerships.
Parent training &
information for early
intervention,
educational, medial or
therapeutic support
services for children.
Develops & supports
partnerships with
schools & families by
providing training,
technical assistance and
resources.

Website

Contact

http://www.hearingspeech.org/main/

(415) 921-7658

http://www.ldaca.org/

(909) 621-1494

http://www.myparentlinks.com/

http://www.php.com/

(408) 727-5775

http://www.pent.ca.gov/

http://www.sacasha.org/

info@sacasha.org

http://societyfortheblind.org/

(916) 452-8271

http://www.sonc.org/

(925) 944-8801

http://www.speechandhearing.ca.gov/

(916) 263-2666
speechandhearing@dca.
ca.gov

http://www.seedsofpartnership.org/

(916) 228-2379
rryan@scoe.net

http://www.taskca.org/index.html

(866) 828-8275
task@taskca.org

http://www.calstat.org/specialEdge.html

(707) 586-2735
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Agency
Via Services

Expertise
Provides recreational,
therapy, and respite
care for special needs
children.

Website

Contact

http://www.viaservices.org/

(408) 243-7861
info@viaservices.org
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SEIS: CASEMIS to CALPADS Transition
Expected Changes
What We Currently Know
- CASEMIS will go away and CALPADS will have two main reports:
o The Student Information System (SIS) report that includes ALL students, Special Education, and
General Education.
o The Special Education (SPED) report.
-

Some of the data, such as names, DOB, gender, race, ethnicity, etc. will be included in both reports. It will
be very important for that data to be consistent between the two reports.

-

SPED data will be pulled “transactionally”. This is like how CALPADS functions now, but rather than these
transactions being related to attendance, school change or transfers, etc., the transactions will be
Evaluations and Annual IEP Meetings.

-

Electronic systems perform the functions that they are commanded, so the system will need to be told that
a particular transaction has happened in order for the data to be saved. The way to tell SEIS that a meeting
actually happened is through the “Affirm” process. In this new shift an IEP MUST be affirmed in order to be
included in the report. We will be developing a new process for assessment and will be referring to this
process as “Verification”.

-

What this means for users is that unless a very basic requirement is changed by CALPADS, EVERY STUDENT
WILL NEED TO HAVE AN AFFIRMED IEP OR VERIFIED ASSESSMENT. The only exception will be the students
with Parent Consent for Assessment who have not yet been assessed. (New Plan Type 300, Meeting Type
Code 30).

-

Every report season, June or December, there are countless unaffirmed IEPs. Currently, the data that is
reported is pulled from the Student Record, this is not a major problem. However, moving forward it will
be. IEPs will have to be affirmed to define the transaction that will signal the data to be included.

-

At this time there are only five Meeting Types (New CALPADS Field 14.20) that will trigger the data pull:
o 10 – Part B Initial Eval
o 15 – Part C Infant Eval
o 20 - Annual IEP
o 40 - Triennial IEP
o 30 - Pending Initial Eval
▪ Pending Initial Eval for students with written Parent Consent is the only Meeting Type that
will not require a Meeting Date.

-

The new State Info/Eligibility form will REQUIRE one of the above meeting type options to be selected. It
will not be possible to Affirm the IEP without one of these selections. We do not have a release date for the
new forms at this time, however, they are in progress and will be announced as soon as we have more
detailed information.

-

All changes between Annual IEP meetings are to be handled via the Amendment process. At this time
Amendment is not a reportable Meeting Type, but it will be in the future.
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-

Data will be verified as of the MEETING DATE. This will make some things a bit easier than the current
process where data is verified as of the report date, which could be months after the meeting actually took
place.
o This will also increase Data Identified as Non-Compliant (DINC). It will be extremely important that
ALL IEPs are held within the state determined timeframe.
▪ Annual IEPs – within 1 year from the last annual (or initial) IEP.
▪ Triennial IEPs – within 3 years from the last triennial (or initial) IEP.
▪ Transition IEPs – On or before the student’s 16th birthday.

Expected Changes in SEIS
- Grade Level:
o The new CALPADS grade options do not include Grade Code 15 “Ungraded”.
▪ We recommend that you create a search to find students with this Grade Code and update
to the most appropriate grade level.
-

Residential Status:
o There is no corresponding option for the current Residential Code - 90 “Other”
▪ We recommend that you create a search to find students with this Residential Code and
update to the most appropriate option.
o Residential Code - 75 “Homeless” will be merged with Parent or Legal Guardian.

-

School Type:
o The new CALPADS data table has a separate field for the School CDS if the School of Attendance is a
non-public school.

-

District Student ID:
o This is the district SIS ID number – Aeries, PowerSchool, Infinite Campus, etc.
o This has never been a CASEMIS report field, but it will be for CALPADS starting in December.
o SEIS has this field as an optional field on the Demographic page of the Student Record.
o We will be converting this field into the new required CALPADS field.
▪ If your district uses this field for anything other than the actual District ID, you can create a
Custom Field to retain the data.
▪ It will be VERY IMPORTANT that the data in this field is the actual District ID for this student
as it will be compared with the SIS CALPADS report file.

Things to Remember
- SEIS will complete the CASEMIS to CALPADS Transition in a series of steps.
o If you work on the areas above now, then there will be less clean up to do when the next data
change takes place.
-

The new CALPADS fields will be the data fields used for the December 1, 2018 report.
o Please allow staff more time during the reporting period to clean up errors since these changes will
cause an increase in the number of errors compared to previous years

-

A list of all the new CALPADS fields can be found in SEIS following the steps below.
o Click on Help Center from the black navigation bar.
o Click on Training Materials from the drop-down menu.
o Click on 1a. CASEMIS-CALPADS.
o Click on New CALPADS-CASEMIS Fields and Code Sets 8.17.18
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SEIS SERVICE TRACKER
USER GUIDE
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The Service Tracking feature allows users to document the delivery of services and assessments to students.
All pertinent information, such as IEP services, Caseloads, Provider Types, and Service Frequency / Duration, is
automatically populated from the IEP. The Service Tracking feature will monitor the total amount of minutes
provided to the student and can report to districts when services are being over-delivered or under-delivered.

VERIFYING YOUR USER ACCOUNT
This is especially important for Service Tracking, as each Provider Type is billed for differently. To verify your
Provider Type, click on your name, on the top right of the upper navigation bar. If your Provider Type is incorrect, contact your District administrator.

VERIFYING YOUR CASELOAD
All Eligible and Pending students that have Services on the services grid, will appear in Service Tracking. If a
student needs to be added to your Caseload, submit an Add Student form. If a student needs to be removed
from your Caseload, submit a Student Change form.

ACCESSING SERVICE TRACKING
Service Tracking is permission based. If the Service Tracking permission is given, the Service Tracker option will
be located on the upper navigation bar. Click on Service Tracker to see the available options.

DELIVERIES
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Access the Deliveries page by clicking on the Delivery option, under Service Tracker. This page will display all
students that have services listed on the Future IEP.

FILTERS
Utilize the filter options to filter down to the specific students you wish to deliver to.

BULK DELIVERY
Bulk Delivery allows users to deliver to a group of students at one time.

SEARCH RESULTS
Search Results displays all students with services on their Future IEP. It will display one line per students’ service, along with their Service Code, Delivery, Start Date/End Date, Sessions/Frequency, Total Minutes and Total
Delivered.

ACTION ICON
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Allow users to View the student IEP, Student Record or Deliver to the service.

DELIVERY SUMMARY PAGE
Click on the Deliver icon to access the Delivery Summary page. This page displays each delivery that has been
added to the service. Users will see the Edit and Delete icons for any delivery they have added.
To add a new delivery, click the Add Service button.

ADDING A DELIVERY
•
•
•
•
•
•
•
•
•
•

Visit Dates(s): Users can select up to 10 days.
Plan Type, Delivery, and School of Attendance: These fields are prepopulated based on the students IEP.
Attendance Code: Select the appropriate Attendance code (Delivered, Absent, Non-Participatory, etc.)
Diagnostic Code: This is based on the users Provider Type.
Total Minutes Provided: Enter the total minutes that were provided (or would have been provided, depending on the Delivery Code selected).
District to Bill: This will default to the users District, unless the user is shared with multiple districts.
Written prescription on file: This is for OT and PT services only.
Comments: Enter ay comments as necessary.
Case Notes: Enter Case Notes as necessary. Please Note: Only the provider that entered the Case Notes
can view the Case Notes.
Click Save to complete the Delivery.
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BULK DELIVERY
On the Deliveries page, click the Bulk Delivery button. This will allow users to add or manage group and bulk
deliver to a group of students.

ADDING A NEW GROUP
•
•
•
•
•

Click the Add Group button
Enter the Group Name
Select a Service Code
Select the Delivery Type (Group or Individual)
Click the Save button

GROUP OPTIONS
•
•
•
•

Edit Group
Bulk Deliver to Group
Manage Students in Group
Delete Group

ADDING STUDENTS TO A GROUP
•
•
•
•

Click the Manage Students in Group icon
Any student with the same Service Code as the group, will appear on the list
Check the box next to the student’s name
Click the Add to Group button
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REMOVING A STUDENT FROM A GROUP
Click the Remove icon next to the student’s name, or check the box next to the student’s name and click the
Delete Students button.

BULK DELIVER TO GROUP
On the Manage Groups page, click the Bulk Deliver icon for the group you wish to bulk deliver to.
• Delivery Date: Only one date can be selected
• Attendance Code: Select the code that represents all students in the group
• Click Save to complete the delivery.

ASSESSMENTS
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Assessments can be added in Service Tracking to document the type of Assessment was provided to a student.
Accessing the Assessments page by clicking on the Assessments option, under Service Tracker.

FILTERS
Utilize the filter options to filter down to the specific students you wish to deliver to.

SEARCH RESULTS
Displays all Eligible and Pending students on the users Caseload.

ACTION ICONS
Allow users to View the student IEP, Student Record or Deliver an Assessment.

ADDING AN ASSESSMENT
•
•
•
•
•
•
•

Click the Add Assessment icon
Assessment Date: Select the Assessment date
Assessment: Select the type of Assessment that was held
Delivery, Plan Type, Diagnostic Code and School: Will auto populate based on students IEP
District to Bill: Will default to user’s district, unless user is shared with multiple districts.
Comments: Enter comments as necessary
Click the Save button to complete the Assessment

ROSTERS
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To view and download Service Tracking Attendance Rosters, click on the Rosters option under Service Tracker.
Use the Roster Lookup filters to generate an Attendance Roster for the Month and students needed.

Click the Print button to view/print the Attendance Roster. The printed Attendance Roster displays all students
that were selected, along with their deliveries. The delivery will display the students Attendance Code, Delivery Type, Service Code and Total Minutes. Sign and date the Attendance Roster on a monthly basis.

REPORTS
Service Tracking has multiple reports available. Click on Reports option under Service Tracker.
• Deliveries: shows all of the services delivered for the student(s) by a provider.
• Overdelivered: shows any student / service where the total minutes delivered is above the number of
minutes written into the IEP.
• Absences: shows all service deliveries that were not delivered due to a student’s absence.
• Unscheduled Time: shows all deliveries marked as unscheduled time.
• Assessments: will pull assessments entered.
• Deliveries with Case Notes: shows all of the services delivered with case notes for student(s) by a provider.

